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FOREWORD

Many pertinent questions regarding chinuch have dominated the con-
versation in the Chabad community in recent years. Some of these in-
clude:

e Isan educator charged with reaching each one of his students,
bar none?

e What guidance does the Torah provide for effective teaching?
e Whatis the appropriate age to begin studying Gemara?

e Should emphasis be placed on content versus mastering the
process and skills of learning?

e What degree of effort ought to be invested to ensure mastery
even amongst one’s weaker students?

e What is the position ofthe Rebbe V"1 regarding pedagogic
methodology and teacher training?

The Menachem Education Foundation, under the directorship of
Rabbi Zalman Shneur, recently commissioned JLI’s Machon Shmuel—
the Sami Rohr Research Institute—to study these questions and draw
up a comprehensive report of our findings.

We hereby present the public with Revisiting Education, an exploration
of many critical and timely issues related to chinuch from the perspec-
tive of Torah luminaries across the spectrum of Torah scholarship,
with an emphasis on the views of the Lubavitcher Rebbeim V"1,

Machon Shmuel gratefully acknowledges the contributions and guid-
ance of the following rabbonim and mechanchim: Rabbi Yehuda Leib
Schapiro, Rabbi Chaim Rapoport, Dayan Levi Yitzchak Raskin, Rabbi
Leibel Kaplan, Rabbi Moshe Wiener, Rabbi Simon Jacobson, Rabbi
Shmuel Lew, Rabbi Hershel Lustig, Rabbi Levke Kaplan, Rabbi Chaim
Dovid Kagan, Rabbi Yossi Rosenblum, Rabbi Avrohom Sternberg,
Rabbi Yisroel Rice, Rabbi Yosef Susskind and S. Schapiro.

We hope the publication of this document will generate important con-
versation about the aspirations we have for the chinuch of our children
and further fortify our commitment to providing the highest quality of
chinuch that our children truly deserve.

Kislev 10,5778
JLI’s Machon Shmuel—the Sami Rohr Research Institute



MACHON SHMUEL / Revisiting Education

EXECUTIVE SUMMARY

10.

A child’s path to maturity and competence in learning is unique to
his personality and cognitive abilities. This fact makes it necessary
to work with each child individually and tailor—to the degree possi-
ble—learning opportunities that will both stimulate and challenge
his mind (pp. 8-17).

The dominant attitude to introducing the study of Gemara in the el-
ementary grades is that one must attempt to train all students to
learn Gemara, in the belief that every child can succeed at some
level (pp. 17-25).

Every child must be granted the opportunity to pursue the study of
Torah (pp. 25-28).

Effective teachers succeed at training all their students in how to
learn (p. 32).

‘When a child appears to be failing, the educator must examine his
approach and reorient his instruction (pp. 29-41).

a. Every subject is comprised of concrete, absolute infor-
mation as well as abstract ideas. To absorb the abstract,
one must first master the concrete.

b. Students may fail to grasp abstract ideas when a teacher
neglects to first fortify their mastery over the absolute
and concrete.

It is imperative to train a student to analyze, compare sources, re-
solve contradictions, and propose solutions to questions (pp. 42-
45).

The emphasis of learning must be to achieve mastery over the pro-
cess and skills of learning, so that a student can be empowered to
learn independently (pp. 45-57).

One extremely conservative interpretation of the mesorah rejects
the use of any new technology, methodology, pedagogy, psychology,
etc.inthe process of Torah education, if they originate innon-Torah
sources (pp. 59-62).

Teacher training programs were offered by Merkos L’Inyonei Chi-
nuch and the United Lubavitcher Yeshivos, that were based, atleast
in part, in non-Torah sources (pp. 69-73).

The Lubavitcher Rebbe y"1was committed to ensuring that Chabad
educators be trained in pedagogic methodology. The particular pa-
rameters of the programs endorsed by the Rebbe are explored at
length below (pp. 63-84).
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REVISITING EDUCATION

Education by Torah standards is a highly individualized process. Mish-
lei teaches, "139N MO X5 PRI D DA 197770 Y W12 PN” (“Educate the young-
ster according to his way so that even when he grows old he will not veer
from it”)."

Two general interpretations of this aphorism appear in the classical
sifrei machshavah and meforshei haTorah. Rabbi Yisrael Alnaqua
(56151-1391), author of Menoras HaMaor, eloquently describes both.

The first interpretation emphasizes the words "V2” and "pT", and offers
an observation: If one permits a child to be educated in “his [own]
way”’—which by default is a path of unrestrained self-gratification—
while he is a youngster, he will always remain that way even in his old
age.

Implicitin this statement, says Rabbi Yisrael, is that if one raises a child
with positive traits, he will likewise retain these when he grows older.?
Thus, the word 71’1 can be understood within the context of training,
as the pasuk says® """ NX pM"—“and he armed his trained men.™
When a child is trained to study Torah in his youth—"Xmpy*T X07""—he
retains this knowledge into his older years.5

.(1,20)Ywn (1

MO XY PR 1D 021977 D YV 1Y M 27N (120 'Y 072 91T LN D) MINDT nn (2
AW XY ,HYDNnY XHw 1YY Xow w3 YW 1077 10 1977 D Yy AwaY ann oX o Lmmn
TPIAAY 1772 7000 X911 Y30 YY1 0570 1977 YV ImIN 211N 0N INIKD NN 1791 503
DX 7T 99 Jan winy Y1 X9 yavd 19 Wwyw o0 ,1mn Mo XY PR D 0a,20mb
M 977 PR WD A1 091 .10 Wb Yo1 XKY1 vavs Mivn TR 1Y P, in1ya 310N
MNRWN DX W51 ,AMT27 M2 AW 110 XYX 90190 JwY 1195 1180 19717 0 Yy b
OKX w35 910 191 .0DWNA DPYNA IR 7YX 92 HY 0 T ,73Y 01T oam imTYa N

U190 T IMRGD MO XY PRPTWS 1577 0 Yy AvaY nn

(T, 7)) w2 (3

1DDA TV MW NNYR 95 MY MY 1N’ M, ™Y — N (0w Ywn) KTV 12K (4
(M) Py mwawin

XD 1M Kpp) — 113 KTl — .KXIP7Wn T nynwy TRma KT K IR (3 ,X0) Naw (5
R Rt Ywn ane oepnn] XNprT



MACHON SHMUEL / Revisiting Education

This interpretation appears to be shared by Rashi,® Rabbeinu Bachaye,’
Ralbag,® Targum Yonasan,® and others.

The second explanationrevolves around the words "1577'0 %y” (“accord-
ing to his way”), conveying a proactive instruction (“Educate...”) to im-
part Torah knowledge, midos tovos (virtuous character traits) and
training of mitzvah observance at alevel and pace that the child can ab-
sorb and is appropriate for his individual nature.’®

This appears to be the view of Rabbeinu Yona,"” Radak (Rabbi David

D2 .91 ONX 2107 OX 0™M2T2 119NN WY TNw a0 1Y - v qun” (0w "Ywn) *wA (6
NTW 239 ™12 XOK JOP MM PR :(JOP 17T K1) M WD 17T, nn 1107 X5 Ppr
12 2N N 1 VoW 97T - 107170 Yy (K L,D) PWITRA TTY L9 T woY 1T AnX 10
TIXNY 1DIMW Y9N T (P K”D) 21D 1970 - PN (T, T) NMWRI22 191120 N
2% 7R (35 *Hwn) 191 712 TMYY TRY KiTw MmNy '3 I8 ORI N0 nhnnn pwh Xim

Iran noan (9 029n) f2ama non (1 12T2)

MNYw 1a19 ¥ AWK AN YDA Wwav Ynh My oXw” (X ,X) Mnw Pha 11 (7
N1T1,099 191 TIDN XY Y7 DX KT 100 T MmN N0 0N 2wiY AR 19w
NI P TP M, mnn Mot XY PR D 0201977 0 Yy wab n (1,20 Dw) 10w

129210 20w wAaw ponay

712 N5YY WA LM AWK T D Y v e aws — b an” (ow Hwn) 27350 (8
YT TN A7 AR 005 901 XYW qwn 137 YT AWK 101mi0 Yap 120w 1w 1awny
NIPT NYA DA XY 700 1107 XY DX KT

SN 0D 2103 T XYT AN Yaph KHVH KON (1,23 "9wn) 10 01N (9

193 7w3Y AN M ,1977 D YV WY 1R, AN 12T (120 'Y ,072 Y113, K 'D) NN N (10
ST o YTew 1MW 03 71205 71 KIinw

77T D Y, DMpINNa DTN M0 DT Y772 W Yaan” (0w Ywn) T3 127 (11
93pY 1AMp TN WK DY PN 1A 1YY Y o Y by A nn K N
NTYIN M52 XX7D71,92P9 190w T PWN AWK 1D YV 7T 71T 1YY 1avn imYiat 191,000n0
NT9INY AP 1195w T YY1 XY DK 7D NANK DYDY NITRA MNYW 9K Pyan P 9oy
WY 21 72T MY LTIN 107 KD PR 0219770 YV Y 1170 AT 100 i YN

oxnn Yapn N jpnt yavn
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Kimechi, 1160-1235),"” Meiri (1249-1310),® Metzudos David,** Mal-
bim,"” and others."®

A similar approach is adopted by Maharsha (Rabbi Shmuel Eidels
([1555-1631]) regarding the appropriate age to communicate construc-
tive reproofto a child. The Maharsha points out that the language of the
verse, "b Y¥"—“according to [his way],” implies that the admonishment
must be tailored appropriately for his nature and cognitive abilities."”

NNLVPR AT™MYY YN (0,23 75WwN) 1977 0 Yy Wb I .an” (P 77Y) DwAwi oo (12
119 yanwn (KUY LT Ian) YT 1m0 1272 19191209 Yorw vyn vyn ImYs 17T YY
192, MYWY TNIXK 17230 2K ,(X7Y,2D XN1) 11X 19111810 YY1 210 NYRnT amYs ,mxn

VYN VYN NYNAY IMN PY2m oaY Py nnn

OMW ' 12,99 X7 1MW DY 1% MINTT 1977 DD 1Y 1977 0 Yy ((ow Ywn) »Rn (13
TR ANIND MO XY PRT D 0N 1Y IR0 DWWV 1310119 KD

ANNOM 777799 "1 N2 199109 DIWA WA NX Y2m Ynna” (0w Ywn) T nmsn (14
910wiY 2% 107 13 N MY XY PR D 02 IX 1 NTIAYA Yamn w1270 0N VYN oX
NI TWYNn MW

NITI = 20 X DIMW [X,07127 2 Myn - 19770 5 b 7 (1,25 *Ywn) 0™ (15
WY PNV 21w DA D, MR DPwWYNna OX  NIVTA OX MnYwn OX v nhaw
TP PR IMYTA2 PrNWw A0 10 XY, 1pT NYY 021107 XY W1 Mnw DwI DIXY M 12
1W2a0NR Y1100 OTX Y2 70 — 1977 DY NPT W NN [2,10p1 NYY 100 wint ,woia yiap
300771 53 DTYY X1, TTINN "NY2 W 0YOWW W TR DMWY W MyTA P2 ,0X vh

13 RXDIW

07129107 M7 MR (0P 'Y A PID ,ArR) X AWK AR

DTN 2 PRIV MDY XY PRTWD W2 TR W Ty XiwD 13 Pan” (0w *HYwn) X0 1K (16
9102 T91WD1 15 JPTX N2 T PTNAT INGD IR W00 12 TONW 19T 1mY0 19717 MAwY 1Y KUK
VWINPT IN N1Y AXPW 02T ATRY 1912 TINXY 91w DTN TR T N0 TN TV IR YA
AN TNV IX XY IK X7IX DT 91w 177 OPTRNAT IXN N NAW NoDNa w"no1 Mmri N
27 19N2 7IM25 o1 1NN N DT DWW W TR 191w DY KIm AT 19K 1on 0ooth
AYNWND DMT W YW R DM0DY 1K 11372 K1 NXM20 IK Y TWIVW T XM K910 N

NITIMTR KIT0NI 77270 K0 7)Y 1% anoy 0 nwa 71719 1Ny X9 nnXa IR w'n
XY 21 19RW X1 992 NI 720 XM 170 ANbYp AN Nya YXINW 1OV Y0 991 DTRNA
PRI YY 1mpaY PN 1377 720 TIT 10 PR YY avna Yo whnd 17 anby n'n amayn
7272 YAY 2100 1N MY X110 DYL XOW MW 120 10 NINY MW 12 'NKIW NINW 3'Rwn

A9 nYY XY N2 X 19 TNX

N MO XY PRTWO DA IR NIXN MWYY 120N 13 1201191 171977 D7y Wb i wn
1K1Y SYN 791 101 NYA 5"AX AN N IR 10 ynwr any 19m Y 1Tavn Awsd YaN
S9N MWy 19 KK 1D T

MKIY Y PTIIR NK 12 1N) M9 K27 MRT RAX - (K,9 PWITP) KWAnm TN wiTna (17
AN WA WD, IVAIN DPIWY TV D M0 119 MK, Nm DMWY TV 0nwn T
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This aphorism' reflects the broad halachic principle governing the age
at which a child is formally trained to perform mitzvos,”® and accus-
tomed to maintaining a degree of kedushah and taharah.*®

The Talmud and Shulchan Aruch teach that a child is taught* to per-
form mitzvos once he is mentally and physically capable of performing
them responsibly and appropriately.?” But even though a child may be
mature enough to perform one mitzvah he may not be prepared to fulfill

:AND - MYV XYW WInY wr PNAN DWwYn A L, NInim paioe

AONWR MNT 1T YW YAV T D HY - Y i wabh axa 0 ynwn XY b Yy npu'h”
105,20 TV 10N DAWH Y92 AMNND AT WA 170 NYANN 0N Yaph MINw m w270 Ty
2T T7D TV NMW DNWA IMIND 2RTW WA 07 NYANN W2 170 10 070 105 191101 how

JRUITI N K XM KT T 129111120 KM 0 1Y oD 123 K

TAMT XAP2 XY - NN DR 12 9209 - NN MXNW AN (X0 70) TR NMwa (18
15 192 12 PAY ARA Yy nYOUIMT WY M¥N2 17N [X 1 T00] DNAT 0w 12T 19K Y
19171 PR M 02 17T 1D Y Y 70N 2PN NN MIXN KN TW YrTrW 1mKyn orpw

.19 Y YAY pNVInW MWK M2T Mowon Oy

Y (/5 YT 51 Y LKL K TIDWR WD) ‘RN YAY DTN NI PAIRTW 0 O8N
NIPONT.”OMDID MATA KIN TN 10 MIXN2 12309 270 1K AR"W (X ,NX N7N) 177K 2nOw
M7 (7,2 MWY NNPAW TMT 50) M0 12737 2001711 711 0T K (K ,2D K1) '
13772 N5YY 1732 Y91 Y mxyn 0TX 9 Yy nYLINT 121 XYX 122770 120 1K mywi
0TY YTY PNKTI 7270w 19D NAN QD579 191 01 1577 70 YV 1w qun’ N0 W

L(64°Y,719) WMpY R MY MY TN Thn 1ax

PPIIW” "ANMNT KT PR - MKY PIX KW JOR” 1INNT NN (2,2 7910) w1 (19
XNy Y nm Xrw 12,09 IR KW mxnY jupa nx Ymnny

N1 0P 1YY X1minY KITw 0y yanw 1op” (2,0 797n) K'awn - N N51a N
TP 12 02 1977 7D YV w19 1 (1,23 79Wn) 2IN0W 1Y, 10T YWD MIXNa 9 KW 11
TN MO XY

UM 2T MNIED AP NN JUYNTY YT PN 'R 27 D] KON (KN D) DR
NN TN POMIW P RSN AN W WY TR 1YY w0 D Yy b

I3 WAY 0N RPN A% GNPV 1239) YIT Nh oaw (K ,9) PwrT aRm

Sy 1v31% 710 (1,25 "Ywn) MNKIW 70 TwITRA A0S MNn” (MR, awyn XY) 0o (20
77D

995 'R N27Yn) AN *TWA a1 MYTI OKY — Jopn Yy DN 7252 K0 Y YU 2rnn DR (21
([370'Y X"M] ,D

NPT MDA DY P11 $22 X AW NN P MW (L mW 07IR) TR YW (22
271 19575 QUYNTY YT AT WITP YWY 271 NaW PN YT a0 17y 197 12T 902
BP0 M2T YWA 1A TN YW WY NN 1A 1 KD Y0 1 1 DA whnD neexa
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another.?
Thus, the Talmud teaches:

A minor who knows how to wave the lulavis obligated in the mitz-
vah of lulav.?* If he knows how to wrap himself with a talis, he is
obligated in the mitzvah of tzitzis. ** If he knows how to guard the
sanctity of tefillin properly, his father buys tefillin for him .2 If the
child knows how to talk, his father teaches him Torah?” and the
recitation of the Shema.”®

Similar examples include participating in the aliyah ’regel (pilgrimage
to Yerushalayim) for the sholosh regalim,? eating in a sukkah,3° fasting
on Yom Kippur® and the like. Mitzvos are introduced at the general

X PR 179N KITT 1My Y Tm TN Y5 XYX Dipn Yo mw an PR (X ,2) 910 171 (23
TN 20 'HOYNAY YT XY 2 'vavaY v 2919 1 151 MYy D157 I8 AN NG
Lan 57] 9mam 299 A I0a XNRTY NATY yTTa

MIXNA 12N P12 2N 19 NIRY P AKX AN vavao T jup” (X ,1N) 17K M0 (24
.ow yw

YW (4, 0W) Y7 119309 NN 1Y R PN AR QYN YT jop” (K1) 0K 10 (25
(7,8w) 1TX

212309 195N Y NRY 270 AKX PYDN MW YT 0R” (3,19) MK MY (26

19 MX 71N ™YY Y inn 1279 Y nmwn 125 ™YY Y inn nnRm” (X ,037) T 0 (27
TY O'I0DN VYN VYN TTAYN I"ANXI YNW NWIDN IWRXI 710D 2Py NYap awIn Iwn
N"NCYA IR YW LT, BW) YIWA 1791 " Mp1in TRYn YK 19191 I T 120 1K 1120 Y

(X ,X)

,229192 270 - YIvaY YT JOP 127 N .. a9 2 vawh yTen jop” (X ,an) 1910 (28
J9°5N1% N AR — ["wA,XD5 NPaY 112 D10 KOw] 190N MnwY NN M0 - juvniy
— [57X1 KW/ yan nNMOLN] DR MW YT .. YR NNMP TN TMY 1PAN - 12T T

UMY - "Ia 11 Y PYIN

DYWIN MYV AR YW T NARY 9197w 10 Y57 :(2,2 710am) 07N .(X,2) i mwn (29
19T 92 AN IMNRKIW MIXN2 105 1T 12 MNXAAY 1ImYvaY 20 vax nan any

27 MKY PN RW JOR 210 10 PV DMV OPTAYI W NN (X 7110) 177 (30
PPINRKTA TYYNYT WW 120 177 - KD N PR L L I90212WwaY 1270 1K1 WD L1103
oMW WW R TY [9MTT] DNOIWDT 0K 217 XX MRS PN jopT 2D 9] 1Ayl
"2 7T KD PIX IRW (ORI (3, 0N) MK 101 L(X 0D 71910) 7K W DA AR
[MwD XK KX N1 17K INIWN MYIW1 INMIPN MK K 71391 ONXT X10a3 waon] 110

M19I0Y M1 12T 27N

DiBY Th Y5] ww 125 ,Wnh 120 Xiw KXY PIx 1Rw 1op” :pobl (2 ,17N) 0NN YW
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stage of development when the child can perform the act with thought-
fulness and care. Many other examples appear throughout the corpus
of halachah that underscore this truth.*

As such, there are no restrictions or limitations that govern this mitz-
vah; all will depend on the developmental stage of the child.3

Of what purpose is this training?

IMPARTING UNADULTERATED EMUNAH
AND GENUINE Y/RAS SHAMAYIM

13

The common thread that runs throughout the training of a child in the
performance of mitzvosis that they evince the goal of imbuing the child
with yiras shamayim (awe of Heaven). The Torah emphasizes the im-
portance of imparting a strong sense of yiras shamayim in the mitzvah
of hakhel, where parents are enjoined to bring their smallest children to
the Beis Hamikdash, Mnw) 027phx i nX axY 1Y 1vnh wnw? jyny”
"NNTT TR 2T 29 NX NiwY?—“in order that they hear, and in order that
they learn and fear the Lord, your G-d, and they will observe to do all
the words of this Torah.”3*

Moreover, the prerequisite for studying Torah is yiras Shamayim, as it
says, ¥ NXT MO N"WXY” —without which there is no integrity or con-
tinuity®® to one’s learning. Thus, the Mishnah rules, X X7 X OX”
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"1>on.37 Most powerful yet is the message expressed by the pasuk, nx”
"OING YD 717 D 20w 1rRiyn nx X DpYNT ¥ —that the sustained existence
of humanity in its entirety is for the sole purpose of achieving genuine
yiras Shamayim and fulfilling Hashem’s mitzvos.%°

The Lubavitcher Rebbe V"1 explains that 71'M—the training and educa-
tion of a child—is not formally characterized as a mitzvah because it is
the cornerstone upon which all mitzvos are contingent. Just as the ac-
ceptance of Hashem’s sovereignty ("0™w mabn Y1y nbap”) is a prerequi-
site for the performance of mitzvos,*° so is 71’1 the pivot around which
all else revolves. The 1M of a child is intended to drive home a commit-
ment to Hashem and the Torah that resonates deeply within their soul,
such that it is impossible to define this commitment as a mitzvah.#'

JTINMHRNN ANNOM PR IRV NXY NRTIR INNOAW Y

TANW” :(DW) 71317 13727 WAD1 0N PR ANT K ON TIXT? X 000 PR OX” :(17,2) N1aX (37
TP N9 PRW AANI 72 7" 12 Y197 0000 07 XY 7109 19 XYaw 1nony AN orpyw
3./71727 NX DAY PR A% non NpY 9700 T2 i T anY i NK XN 90N nTnn

JTINonT OmMp NAY MY AR

.(r 27 nYap (38

TN DMIWRAT DM0N YW DaYa MW DK NYAvaw (7,7 07N C90) TR VMW AR (39
YW PMW 1T DNWRAT DPTORW 10K 17 NYDN21YDRY TN TYN Y DN 1wn Ny
YW1 aYon Y5 oTIp YW NNX aywi DY 952w mivsn whHwn n™ nbon Y51 1w nnx
TINYNW X TN 075 PwWIn 10 XY 012 MY 'O MW K¥N21795N 99 0K 1YW NnX
NN MPPAT TV 720K X2 772 990 1ITRY DNYT DWwpn 1aw o0 0910 5 TN
MXNN TATARGT AFIRUART2 NN NPT NN NIt Mowonay Dynn 17w Ty

7 NRTY TIN5 NMWRA WS OK MnTip 0 Tindn

M1 TTAY 19 10K 7Y DI 0T WA 791 Ywn” (107521 .97 ,10) Mynw vipy (40
AN AT PYAPN PR TMIDYN DXW MR FTYY 0K "Mabn 1Y wal DAY K N1t by
1N [2,5] DIAX D9X 7Y 1 XY PAYK 0K ORAWD NI 12 Wi 0N 0 i
XY n17ma19ap 95 *MmoYn onYapw Dwa i 1017 10X 0MXna 0%y Tmohn onYapw X

J[3,9] onX oYK Y

0PI NMXY 01N DAW 0TI DT I 1Y ARy (229 "V, T) MPRWR DN NN (41
ST 99 YK W w 0w N1oYn Y1y nYapa yavw DYy a1 T YYW . AN1na 07apn mryy
orp PW .. MmN’ Y952 1K 0NLRT YW NNNm1 TN0 0eR 1991 M9 0r1n YK e

LTIND TN AYYnY X orToi Yw nnxm ana

O1PY WO PA T PRW MOWDA 121w MRy (29110 YW o) 0w mabn Y1y nvapw owd
AT aYynY X 9w nYap v, mNn a1 PR ART NN, A7ap0 11X XD1 AW XOX NNxnn
APV 19w, BMVPA YW NN TN DR 02 N1 70 TN YW ImIKIXD DXV MW 1,180

OMmw Maon 719 NYap PaY KT NN TN 07HY D1I0R DDINNY 192 AwWAT



MACHON SHMUEL / Revisiting Education

“HIS WAY” TOWARD STUDY AND

VIRTUE

15

What bearing does this principle have on the approach to teaching Torah
to children?

The two aforementioned approaches as to the primary message of 11"
M377 D YV 1Y also resurface in the interpretation of the Talmudic di-
rective that when teaching Torah to a young child one ought to "% 00"
"K1N>—“stuff him like an ox.”#?

One view understands this to mean that the child should be forced to
study (be “stuffed” with) Torah knowledge even against his will, just as
an ox is harnessed by force to its yoke. This is the view of Rashi,®
Rabbeinu Gershom,* and others.

Rabbi Yisrael Alnaqua, in Menoras HaMaor, and Maharsha adopt a de-
cidedly gentler approach. Menoras HaMaor points to the way an ox is
gradually accustomed to the conditions of plowing a field. On the first
day, the ox is brought to pasture on the field that he will be plowing. The
next day they harness a yoke onto his neck, and only the next day they
begin to slowly prod it to plow. Eventually the oxlearns how to plow.*
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Similarly, Maharsha explains the words, "X11n> 1'% "BY” by drawing a
parallel between the manner of feeding an ox and the way we teach To-
rah to a child. Just as one feeds an ox by raising hay to its mouth (as op-
posed to force feeding it as one can do with other animals*®), so should
a child be instructed with ease ("nn”") and without pain and tyranny.*’
[See note.*?]

FACILITATING COGNITIVE GROWTH

16

Regardless of which interpretation of 1977 ' Yv” is preferred, there is
another principle that can be assumed to be embraced by all. The Tal-
mud notes on a number of occasions that master teachers, such as
Rabbi Akiva, Rabah, and others, would often make deliberately ab-
struse or downright misleading statements, "D*TM%Ni1 TTMY” in order to
sharpen the minds of the students,* prompt them to ask questions,*°
think more deeply about a problem,’ and test their memory.5

We learn of these techniques being used in various yeshivos. In one in-
stance, a difficult question was posed to a group of students who were
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then provided with four principles to analyze and suggest a solution to
the question based on those four principles alone.>

In other words, the function of an educator is not merely to convey in-
formation in a format that will be understood by the students. Rather,
the task of a teacher is to spur cognitive growth. The minds of the stu-
dents must be stimulated and sharpened, and made to be more compe-
tent, analytic and creative. This way they can attain real progress and
growth in their learning. According to the Ben Ish Chai (Rabbi Yosef
Chayim of Baghdad [1832-1909]), this style of instruction (TTn”
"or1mYNi) is the most appropriate format of learning because it devel-
ops the minds of the students.5

As such, even those who understand "1277°0 %V” to mean that one should
tailor Torah instruction to meet the intellectual capacity of each child
agree that a component of good instruction must be to improve the in-
tellectual competence of the child by prompting them to think crea-
tively and analytically.

THE DARKNESS OF THE
ENLIGHTENMENT: AN UNFORTUNATE
CHAPTER IN THE HISTORY OF JEWISH

EDUCATION

17

The spiritual upheavals that came in the wake of the Enlightenment
generated reckless intervention in the time-honored approach to Jew-
ish education. With guile and skill, the maskilim penetrated chadorim
and yeshivos with the objective of adjusting traditional educational
norms to conform with enlightened thinking, casting off the yoke of To-
rah and sowing the seeds of heresy within the minds and hearts of its
students.
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One advocate of the enlightenment was Naftali Herz Weisel 5> Among
other changes, he promoted a vetting process that would determine at
various points whether a child is mentally capable of grasping the sub-
ject featured at the next level of learning. For example, after completing
his Chumash regimen, a child’s progress should be evaluated, and if he
is found to have failed in Chumash, he should not be admitted to study
Gemara because it can be assumed that if he failed Chumash, he is in-
capable of grasping the Talmud. “Not all of us are cut out for the Tal-
mud,” asserted Weisel, “so why burden someone with a labor that they
were not naturally designed to perform?%®

If the enlightened oversight committee®” would determine that the
child is not “cut out” for Talmud, he would be introduced to other sub-
jects and not admitted into the Talmud class.’® To support his conten-
tion, Weiselbased his thesis on an erroneous interpretation of 2% 71n”
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PUSHBACK
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"5 70 Y%V 52 He said, “Direct a child to pursue whatever subject he is nat-

urally inclined toward and best suited to study.”®°

Weisel further cited proof for his thesis from the teaching of the Mid-
rash,® ,TmMonY mwy 1 PRI, MWnY P 10 PR XpnY 170221 DTN 12 59K
"ANTIAY TR 0 X¥1r—“A thousand enter for the study of Mikra [the
Written Torah], one hundred emerge for the study of the Mishnah, of
those [only] ten emerge for the study of Talmud, and of those only one
emerges as a halachic decisor.” This proves, said Weisel, that the study
of Talmud is not for everyone. Out of one hundred students of Mishnah,
only ten are suited to study the Talmud!

The efforts of Weisel and others of his ilk were met with fierce re-
sistance from the Orthodox leadership. One of the champions of strug-
gle against these efforts was Rabbi David Tevel (Tevele), Av Beis Din of
Lissa (d. 5552 [1792]). In a fiery sermon delivered on Shabbos Hagadol
of' 5542 [1782], he dissected Weisel’s work and demonstrated the falla-
cies of his arguments. He explained that the study of Talmud and Torah
in general is mentally challenging and requires "1y —gignificant toil
and effort. Before mastering its study, a young student is unaware of the
richness, beauty, and depth that it holds, and our sages therefore pre-
scribed a formula to motivate children to study Torah, and gradually
prod them to invest effort and time in their studies so they can develop
an appreciation for what it truly is.®?
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The Torah does not accept the argument that because all students may
not turn out to be scholars, we should not even attempt to teach them
the pathways of the Talmud.% Directly addressing this erroneous inter-
pretation of “Educate. .. according to his way,” Rabbi Tevel stated:®*

The straightforward meaning of this verse is that a child should
notbe taught more than he can grasp, so that he should not be like
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a lamp overly filled with oil which causes the flame to be extin-
guished. This is entirely different than the erroneous interpreta-
tion of the verse by the author that if a child does not desire to
study the wisdom of the Torah, he should be taught other wisdom
or one of the vocations that he prefers. Let his mouth be stuffed
with dirt! G-d forbid, if people follow his advice, there will be no
Jewish child who will not turn his back on the toil of Torah study,
‘and there will be not even one person doing good!””

Rabbi Tevel makes a very important observation regarding the study of
Torah. The task of an educator is to inspire his students with the will
and the desire to learn. He must frame the study of Torah as something
indispensable and critical to being a Jew. He needs to create a deep, de-
termined aspiration within the student to apply himselfto learning and
be prepared to invest significant effort in succeeding.®

The position of the Haskalah is untenable for many other reasons, some
of which are beyond the scope of this work. But we explore several of
them here:

The Torah states: "py? N2p TWIIN W 1Y MY 1iR”—(“The Torah that
Moshe commanded us is an inheritance®® for the congregation of
Ya’akov”).*” By being a member of "apy» n%np”—the Jewish people, even
aninfant,%® hasbeen endowed the ability and the obligation to study To-
rah,®® and must therefore exercise this right.

[Every Jew has been taught the entire Torah in utero, and this exposure
to the Torah empowers him with the potential to study the Torah in its
entirety once he is born.”
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The MWy INnW that is recited three times a day concludes with the
words, "IN1N2 MPYN 1M” (“and give us our portion in Your Torah”). A
Jewisboundtothe Torah onboth acollective as well as a personal level.
In addition to the collective bond, every Jew has a unique portionin the
Torah that he is especially connected to.”"]

Rabbi Moshe Chayim Luzzato points out that the pasuk enjoins us to
toil in the study of Torah, as it says "12 nam”; it does not say "2 N2AM”"—
“you shall understand in it"—but "2 n2m1”, “you shall meditate therein,”
which connotes the devotion of effort without the promise of under-
standing.”

Moreover, the Alter Rebbe rules, in the Shulchan Aruch, that one
should engage in the study of the entire Torah, even those subjects that
he cannot comprehend.” For in the ultimate future, he will be granted
the possibility of understanding and grasping all the teachings of the
Torah in which he engaged in This World but which he did not compre-
hend because of his limited intellectual capacity.’
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The centrality of toiling in the study of Torah is further underscored by
the Talmudic teaching, "i0mn ™27 7 i1 . . . PANN NN Ny —“If
someone says, ‘I have worked hard [in the study of Torah], and I have
not been successful,” don’t believe him. If someone says, ‘I have not
worked hard and I have been successful,” don’t believe him. If someone
says, ‘Thave worked hard, and I have been successful,’ believe him!” And
the Talmud concludes: this applies specifically to the study of Torah.”

Insum,itis the obligation of every Jew to devote himselfto the study of
Torah and seek to achieve the highest level of understanding of Torah
possible.

No effort should be spared to impart the Torah to each student, and it is
the task of a Torah teacher to develop individualized learning opportu-
nities for children who are at different points in their journey toward
Torah scholarship.

What are we to make of the Midrash’s statement, that only a slim minor-
ity 1s qualified to study Talmud and an even slimmer minority will
emerge as halachic decisors?

The Alter Rebbe, in his Hilchos Talmud Torah, mentions this teaching
specifically with regard to determining the question of studying Torah
versus earning alivelihood. In other words, the application of this state-
ment in a legal sense concerns (not a young student in cheder or yeshi-
vah, but) one who has come of age to pursue a livelihood. If his mental ca-
pacity is such that he is only capable of studying clearly defined Torah
laws and is not capable of grasping the “motivating rationales for the
laws and their sources,” then the law stipulates that he is not obligated
to endure a life of deprivation and devote more time to studying sub-
jects which he does not thoroughly understand.”
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In other words, inasmuch as the individual is not destined to be Xx1”
"AXMY, he is not obligated to devote most of his time to Torah study and
abandon opportunities to earn an appropriate livelihood in favor of in-
tense Torah study.”

Rabbi Yoel Teitelbaum of Satmar (1887-1979) points out that in his
blessings to the Jewish people, Moshe Rabbeinu asks of Hashem, 1"
"I°NDY 978 022 02*YY o DHNiaX YK (“May the Lord G-d of your forefa-
thers add to you a thousandfold as many as you are”).” What is the sig-
nificance of adding (specifically) "0"mybd a9R"—“q thousandfold as many
asyou are™?

Moshe was praying for the success of the other nine hundred and
ninety-nine students who would be studying Torah along with the one
prodigy. It was his hope and prayer that not only would the one prodigy
achieve and prosper, but all the students would flourish in their attach-
ment to Torah.” Not only would the prodigious student achieve great-
ness and wholeness in his studies—"fXMi1% XX, but all of the thousand
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would be "IIXMY XX as well 2°

Thus, the Midrash appears to be making an observation (as is evident
fromits language, "R91v2w 211322”) that most do not attain prodigious cre-
dentials. However, this does not speak to the goals and aspirations one
is to set for the entire body of Torah students collectively. According to
this interpretation, Moshe Rabbeinu believed in every child fully suc-
ceeding in Torah study. Although only a minority may ultimately de-
velop the great erudition and scholarship necessary to be "nXMAY XX,
the mandate of an educator remains to reach every student and ensure
that they, too, master the Torah to the absolute best of their abilities.

NO CHILD LEFT BEHIND
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The Gemara tells us of Rabbi Preida who would review the subject mat-
ter with one of his weaker students four hundred times.®" What’s more,
the Gemara teaches:

Whoever withholds the teaching of the 1131 from the mouth of
the student, [i.e., whoever neglects to teach Torah to a student] is
as if he robs the student of his ancestral heritage, as it is stated,
APy NYAp AWM awn 17 MY 1MN—“The Torah that Moshe com-
manded us is the heritage of the congregation of Yaakov.” This
means: It is a heritage to all of Israel since the six days of Crea-

tion.®?
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What is the criteria for faithfully executing one’s responsibility as an
educator? “If one teaches his student,” says the Maharsha, “as many
times as Rabbi Preida taught his.” The degree of devotion displayed
by Rabbi Preida sets a high standard, but it is this level of investment
that is required, without which one may be regarded as “withholding
Torah from his student.”

Why would a melamed withhold Torah from a student? “Because,” con-
tinues the Maharsha, “the melamed writes the student off saying, "Kw”
"TN5% 1% MWDK X1 9% XM A TNYNn—“The student is not [mentally]

competent and worthy and he cannot teach him.”®3

Rabbi Yosef Rozin (the “Rogatchover Ga’on”) was once asked whether
itwould be permissible to dismiss yeshivah students who are of average
intelligence and do not apply themselves to learning as they should, and
replace them with students of a higher caliber.?

Rabbi Rozin was disturbed by the question® and proceeded to write
that doing so would be contrary to the halachah. He explained that cog-
nitive advantage only plays a role vis-a-vis a father’s obligation to teach
his son Torah (such that given the choice, the father would need to ab-
stain from study if his son was more capable than he and only one of
them could study at a time). However, the obligations of a yeshivah to
the community are not defined by the dynamics of a father’s obligation
to educate his son which prioritizes cognitive abilities, and as such, the
yeshivah may not dismiss less gifted students so long as they are Torah
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observant.®

When discussing this response of the Rogatchover, the Lubavitcher
Rebbe V"1 provided another reason for why such students may not be
removed from a Yeshivah. He explained: “One can never know which
student will grow [and develop] . .. into one whose conduct resembles
that of the Max—2apy= pnx? DA, ”#?

History has proven, writes the Rebbe elsewhere, that latent talents and
abilities that were never imagined can emerge over time within stu-
dents, because of diligence and applying themselves to learning. And
ironically, it is they who bring pride and prestige to the institution and
their educators, to an even greater degree than the prodigies amongst

their peers. One should therefore never underestimate the abilities

of those who appear to be “simple.”®®
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Rabbi Moshe Feinstein appears to have adopted a similar position. He
writes regarding students who do not display strong aptitude in Torah
study: “Torah study is relevant to anyone who wishes to excel regard-
less. Even those who are not able to analyze deeply, if their memory is
good, they can grow inlearning such that they will know the entire Shas,
meforshim, and poskim [at least] superficially, which isitself a great ac-
complishment. In addition, it is likely that the abundance of study will
develop their ability to penetrate deeply into the ideas and gain a better
grasp of them than they would naturally. Certainly, one who does so
merits divine blessing for success in learning, and will also achieve in-
depth insight, clear and thorough understanding, in his learning and

will be one of the great Torah luminaries.”®®

*

When Rabbi Moshe Schick (5567-5639 [1807-1879] the “Maharam
Schick”) was a young child, people surmised that he was not blessed
with intellectual competence. However, his diligence in learning and
applying himself to understanding the Torah, refined and sharpened
his intellect, until he ultimately became a great talmid chacham whose
teachings illuminated the Jewish world.?°

*

Having established the imperative to reach every child, we are led to the
next subject of discussion: What must a teacher do to effectively teach
all his students?
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WHAT IS AN EFFECTIVE

TEACHER?

“Pupils are like raw material in the hands of educators and counse-

lors.”®"

Only when the potential within the matter is fostered with ten-
derness, will it be useful and of benefit. As such, teaching is not for eve-
ryone; it is an art that requires unique skills.* If a person is not fit to be
ateacher and heis placed inthe position of teaching, he can inflict great
harm on his students and it is he who bears responsibility for the dam-

age done.®

A teacher must be thoroughly conversant with the ideas he wishes to
convey down to their very core so that he can convey a great deal of in-
formation in a condensed format.?* It is imperative to communicate the
ideas with utmost clarity such that the ideas they contain will become
embedded in the hearts and minds of the students, and at the very least
not confuse them.'

PREPARING FOR DEPARTURE

29

The Torah teaches that the process of instruction begins well before
presenting the information to the students. Prior planning and careful
consideration are necessary to ensure that the message is on target and
is presented in a manner that will be understood by the students.

The Midrash teaches that this critical component of instruction was
modeled by Hashem when giving the Torah and should be emulated by
every teacher. Hashem reviewed, as it were, what He would convey
through the Torah a number of times before relaying it.
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The pasuk in Iyov states, "2 DTXY M0XM 70 D) AP0 MDD AN X7
(“Then He saw and counted it, prepared it, and searched it out, and He
said to man,” etc.). The Midrash identifies each of the steps mentioned
in the pasuk as one additional phase of readying the message of the To-
rah for it to be conveyed to humankind® in the corporeal realm.%®

The Midrash urges those who teach Torah to follow the example set by
Hashem. A teacher should not assume that his erudition and knowledge
of a subject will suffice for his students, improvising, “managing,” and
“getting by.” If the student is to perceive what his teacher wishes to con-
vey, the teacher must conceive of a mental framework beforehand
within whose context the idea can be understood.®’

The Rebbe Rashab (Rabbi Shalom Dovber Schneersohn) explains that
an effective teacher ("2¥10 712”) carefully plans his presentation so as to
tailor it to the needs of his audience. Even though others may be men-
tally more advanced than he, but because of the attention he pays to
parsing the subject matter and administering it methodically, he is ef-
fective where others are not.%®

This process is detailed by the Rebbe Rayatz (Rabbi Yosef Yitzchak
Schneersohn), in Klolei Ha-Chinuch veHadrachah:

In order for a teacher to ground his student in the understanding
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and comprehension of concepts, he must gauge the student’s
abilities in, and natural aptitude for, creative cognition, explana-
tory perception, and settled and mellow reflection. After doing
so, ateacher can frame the concept in a way that the student will
be able to grasp it, choosing the [appropriate] methods and ap-
proaches to communicate this concept. Through such system-
atic instruction a teacher will succeed, not only in assuring the
student’s clear understanding of the material, but also in devel-
oping the student’s abilities and aptitude.®®

When ateacher fails to consolidate his thoughts, and introduces anidea
in its primal state, i.e., as it is understood in his mind alone without it
first being parsed, elucidated, and prepared for the cognitive consump-
tion of the student,'®® it confounds the student and sows confusion in
his mind.™"

If the student remains at this level of learning, and the teacher contin-
ues to convey ideas without condensing his thoughts into mental con-
structs that will allow him to understand, the student will forever re-
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main ignorant of the subject.
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There are two general profiles of successful teachers. The strength of
the first kind of teacher is in conveying information in a manner that
can be absorbed by the students. The students grasp the subject matter
and know it thoroughly. But this teacher also has a shortcoming: he
does notimpart a proficiency in the learning process itself; the students
are not trained to become independent learners.

A more effective teacher is one whose students not only achieve mas-
tery over content, but gain the skills for independent learning as well. A
teacher who can achieve in these two critical areas is regarded as an ef-
fective teacher—a "7V 12", He trains the children to learn on their
own.'®

But there is another component to effective teaching as well. The effec-
tive teacher raises the level of cognition amongst his students. By his
manner of teaching, he sharpens the minds of his students so that they
become more attuned to detail and nuance.'*

Above all, the effective teacher is one who can successfully impart the
subject matter and the skills of learning so that not only the gifted child
can grasp them, but even the child with weaker cognitive abilities and
lower motivation can do so as well.'®®
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Rabbi Avraham Michael Halpern, Rav of Shechunas Ha-Giv’a HaT-
zarfatis once served as a melamed, and on one occasion complained to
the Lubavitcher Rebbe that he has been hitherto unsuccessful with a
group of students who “are not shayach (suited) to learning” Torah and
especially Chasidus. Inresponse, the Rebbe expressed puzzlement over
the callousness used to describe "oXw" MNW)”, especially since every
Jew has a unique portion and connection to all four realms of Torah,
and especially Chasidus which is something available and accessible to
all. What is necessary, said the Rebbe, is sincere interest and invest-
ment to adapt the concepts so they are palatable for the students, and if
the teacher is a yerei Shamayim his message will be embraced.'*®

Rabbi Chayim Yehudah Jacobson'™ (known as the “Melamed
HaMelamdim”— d. 5735 [1975] and author of the highly acclaimed Chu-
mash "mynwnY”) published his manifesto, Shitas HaChinuch, in 5710
[1950] with the approbations of numerous leading rabbonim.'*® In it he
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lays out an approach to education that also addresses the serious issues
facing children with weaker cognitive abilities, and their teachers.

With remarkable insight and empathy, Rabbi Jacobson describes the
struggles of the weaker child and the exhaustive efforts of his teacher,
which often prove fruitless.’® He incisively identifies the disconnect
between the two and articulates the tense emotions that develop as the
teacher endeavors to help the child by repeating—and repeating once
again—the explanation of the subject, while the child continues to
flounder.” The more the teacher attempts to explain the concept, the
more the student feels ashamed, frustrated and hopeless, because he
recognizes the insurmountable gulf that separates him intellectually
from his teacher and his peers.”™

Rabbi Jacobson explains that the disconnect between teacher and stu-
dent begins with the failure of the teacher to recognize the two basic
modalities that comprise the learning experience. He posits that these
components resemble a 711 (body) and w3 (soul) and should be identi-
fied as the "vavin nY” (corporal ability) and the "%5wi 1Y” (cognitive
ability).

The "yavi1 nd responds to and absorbs absolute, concrete facts ("pn”),

M TOXYNE YW wIp DX 9 311 ORI Do Y% v (1Y) i nuw’ (109
=19 7INT) 2T PN AN pYNA Tmon YW avivpa pna KT, 00 02 X - 17210
J7an% VYN AN AAY 720 01N 1K NND X7 TN TN 17aw YT N - TIK0Y
091521 0773 710 127 Wwil 095,730 YW i N DAY NUpnaY mYNa 0Yaow 1A mwn TN
,IMDMIM T1ORYNT YL Y5 NN D'WAD IXD D7V MDA YaN .DTIYA 71972 1270 AN NI
72V 129 NPT YW TV, ANING ADID1 ANIW IRW DIVK P2 WADI N1 IND MmN nye
13 IWNRMI TYY MINNN YW 7T AXY 9D Ty Y IR 1K DVUNIRT MYThwn m Yo Yy

WY X9 - MwyY Ty 1T nn

DIW NPT DWW D DY 0N AWM XIW TV KPP0 NYT 1A NNY 1T PR XYM
DMIN 0’D71¥M DDONWNHW DINX OX1 Y95 DMwom nYav ,0nvxm Tnvav oy oXpmn
DMIWNT X 0701 D200 P71 0 NYYIn XYY Yonw wxan vy Yax "voon mnbin X

anoxm avxa Yw mpn Y5 XYY onn oivnm

DI NN NN NI YApY awpn TmYna NN IMNA2 2777 (1Y) nT now’ (110
IMIN2 W DN2 19X 9w o0 Y XYY Yo man myva 19 aaY 027m1 0INaa
0277 NN YaP% NYwom a1 770 YW AnyT PR INN YW YOWi O 01 111700 IR T

."RODINYT DMIN P90 TR WY1 7102 1N 1D 9N

0™M2TA "12M 99,12 191970 93 10 1K PINAw W TV TR (1Y) Inn now’ (11
IN1,9291201 123 7wy Xiw Ty 995 NIV INYT 12 Y91 1M 170 170w XY 1t o
12 WRI NETW TV 1270 DK POV Owpn N TV R XY 12 - IX2Y 12m 2w n o

JTWNTIMON



MACHON SHMUEL / Revisiting Education

35

such as words™ (terminology), the general makeup of sentences, trans-
lations, the technical details of a subject, and the like. It utilizes the cor-
poreal mechanisms of the body to absorb this information. What are
these mechanisms?

Amongst the forty-eight qualities necessary for acquiring (not merely
“learning”) Torah, the Mishnah in Avos enumerates "JIKi1nY™MW” (atten-
tive listening) and "onow "*no>my” (verbal articulation).™ Expressing
the words of the subject brings vitality and life to the subject, as the Ge-
mara expounds the pasuk, "DiPN¥NIY 0 00 2" —“they are life for those
who find them’—for ‘those who articulate them™—"rp2 DINXMY" "'
Without verbalization and repetition, they are lost; by articulating
them, one “finds” them and they remain alive."®

Furthermore, the Gemara informs us that vibrancy and physical ani-
mation endow the study with permanence and internality. In the words
ofthe Gemara "NnInNwn 7X—1XY OX1,NINNWwn—YWw 0"1aN 07172001y OX”

—“ifit [the study] is experienced in all of one’s two-hundred-and-forty-

eight limbs, it endures, and if not, it does not endure.”"”

To achieve fluency in this realm of information, the student needs to
engage in arigorous regimen of activity, using all possible corporal fac-
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ulties. The more activity associated with mastering the absolute, con-
crete facts ("”), the better the student will absorb them—as the Ge-
mara describes the way they would knead the dough for the Menachos:
“Roll once, beat twice, roll twice and beat three times. This was repeated
a hundred times; in all there were three hundred rolls and five hundred

2118

beats.

This process is key to fulfilling the mandate of "On»WN” described by
Chazal™: “The words of Torah should be sharply honed ("D TTINN") in
your mouth, such that if a man asks you something concerning a point
of Torah knowledge, you will not stammer before answering him, but
rather you will answer him immediately.”™° The ability to effortlessly
share Torah knowledge whenever prompted is the result of the *vaviin>
being trained to do so.™

Shmuel would sometimes review his learning up to forty times.” The
Gemara further tells us of Rabbi Preida who would review the subject
with one of his weaker students four hundred times.*'

This is because the gateway to the higher-levels of cognition and com-
prehension is through the "v2avi1 n>”, the primal, human element of the

WYW LY DMWY W, DNW VYA MR QW :XIN7 (X ,19) M (118

IMMSWw YN 92 X0 MYon Y5 Nnpa o YR 7T N oY (2 'y) nn now’
NTANT YW 21T MWYm YN mpoynm mywo YW Mt My 0K D N3N A
MN2 XN A9 PAT MIT NX PYo/M YHYhN 57> YD 1DDNA 1T 1DYA MPOYNi
191,71V DY MMy NYL PRN NAAY NN a9 pm anonom anmoovn w1 130w
M PRYN MM NDXT NYT PT NN WM mysn ,Tinva 31 mpoyvnia 1o m »1ohon

173091 nYTY 1R 12501 1men

1710 PYTY PRW DAT7] XYW T1INT NN PPWAW DM anYynd qona nkn (119
TN (N LTI NN DI0NP) XN KT - [,V Y WK TN P75 12 MK - "RNmN
127 N2 YW N n YW D Yamn Xy KD Y0 NANIoN 020NN P InwY XYW 1 KW Dno
NN wnn nwY XYW KX OX X XYY p1H01 Kon 12 PRw Yam Xiaw 10 X5 7907
NI TI79 AWK 9" DOTTAY W T 12TW (140 'V LK) 07N AN DDA TAW TYIXa
NYN DA ANTLWMY NV 1 PRY 92077 K10 710790 TR - D90 1Y Yon Duwhinw (9INa

.("awn. L PR 7T TNV AD) PUAKA YT IR P

PIT DY M) PDA DMTTIAN TN MAT WPW - DNNRWA (P21 BNT (K LY) PwrTp (120
0T 7Y YXWr OXW WA, T 19 YW XOX DN 710xn XY DTN UKW ONW Opniva
172 NINW] 1A NN NIAN 0509 10K NKIW T 1Y MK KOX 1Y KN Danan Y8 - 12T

[79 YT RANW XIpN 115 YT XApT XD10N M1 K 7Y TMORW JNINND 12

MV YAN 1AW YOWT M2 T 2T WA YT KW D3NN X ONX” :(2°Y) T now’ (121
YAV A0 MPOYNT TN T HY OX ¥ K2 1K 7T, WADN 11212 Wi A%y 11130

JTMWDIA XTI YNIMW T2V KXY 77119101, 10T 072N 17 Kin” :(2,29) miaind (122



MACHON SHMUEL / Revisiting Education

37

person, as the Gemara rules, "X DM DTX” (“the person himself is
earth,” so to speak),” and it is this aspect that requires a teacher’s ini-
tial focus. Just as the efforts at fostering the growth of a tree are (ini-
tially) directed at the soil in which it is rooted, so must the instruction
be first focused on reaching the intellect through the medium of the ab-

solute, concrete, and tangible.'**

When designing a class, a teacher must begin by only introducing the
concrete, absolute elements—the “building blocks,” and avoid conflat-
ing the concrete with the theoretical so as to allow for the uninhibited
absorption of the information by the student.
ments—constituting the 712" (body) of the subject—must be mastered
by the students before any higher-level thinking is introduced.™®

125

These critical ele-

According to Rabbi Jacobson, the cognitively weaker students fail pri-
marily because their teachers do not adequately address the modality
of the "vavn nd. They require a greater focus on absorbing the building
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blocks of the subject matter (the m2) before moving on to the higher mo-
dality of the *7owi1 12 (the Mw)."’

The teacher bears the responsibility to identify the disconnect between
the student and the subject.”” He needs to recognize that his repeated
efforts to explain the concept are falling on deaf ears because he is fail-
ing to properly prepare the “soil” within which that explanation can
take root and grow. He must modify his point of departure altogetherin
order for the student to grasp the subject.” Moreover, in the realm of
the concrete, there should be no distinction between the weaker and
more capable student. Each one of them can and must achieve equally
in this area. Every student—without distinction—can learn the con-
crete and absolute facts and figures associated with the subject. And if

the teacher has not achieved this, the onus is on him, and him alone, to
130

rectify it.

While it is not within human capacity to bestow intellect upon one who
has none,”" we can (and must!) foster the little bit of cognitive strength
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132

that the weaker child has, develop it and ensure its growth.

It is certainly not an easy task, but it is imperative that we find every
possible avenue to try and reach the mind of this child. We must make
the learning as absolutely concrete as possible, and devise channels to
communicate the Torah even to him.™?

This, says Rabbi Jacobson, manifests the wisdom of “pedagogy.” The
principles of good teaching require a shift in the teacher’s focus, from
the profound concepts (“big ideas™) to the detailed components whose
sum comprises the larger, abstract concepts.
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Ateacher must “lower” himselfinto the “world”—the cognitive reality—
of the child, and use the child’s lenses to examine every concept he in-
tends to teach, and disassemble and reduce each idea into individual
facts. These need to be shortened to the smallest bits of information
possible. The teacher must then devise mechanisms and techniques to
impart these bits of information to the student at an age-appropriate
level.3*

How telling is the anecdote in the Gemara about Rabbi Chanina Kara—
a melamed of young children—who was very pained ("9 1wx”) by the
fact that his young pupils were not capable of grasping an entire pasuk
all at once, yet it was prohibited to teach only half of a pasuk (inasmuch
as the pesukim must be read as Moshe Rabbeinu divided them). And
only with great difficulty did he prevail and receive a halachic dispen-
sation to do so, but only for the purpose of teaching Torah to young chil-
dren!™® This story ought to inform us of the great pains a teacher must
take to ensure that the Torah he seeks to impart is being taught in a
manner that can be absorbed by his talmidim.

This process is no easy task. There may be times when it appears that
one has exhausted all possible avenues, and tested every technique and
method; but it is precisely then that one needs to redouble his efforts to
dig even deeper into the subject matter and further decipher its ambig-
uous and vague points, and try to transmit these core elements to the
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student. Should this fail, one must devise ways to help the child experi-
ence the ideas in even more concrete ways, such as by movement and
imagery, until the basic elements of the subject are absorbed.

‘When Moshe Rabbeinu found it difficult to conceive of the structure of
the Menorah, Hashem showed him a Menorah of fire."®

The Lubavitcher Rebbe V"1 was in favor of using color coding to help
generate interest among students who are learning the alef-beis. In the
Rebbe’s words, "W 'oni1 mamynao yan ane e o wy (“do that
which will yield the most benefit in terms of [generating] interest
among the students”). Although black lettering may best replicate the
letters as they appear in the Torah, mezuzos, etc., individual colored let-
ters were also carved into the stones on the Choshen."”

On another occasion, the Rebbe pointed out that sophisticated apparat-
uses—such as the wiring for electronic devices—use color coding to
simplify their operation.’®
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THE RHYTHM OF LEARNING
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There is a rhythm to effective teaching. In the words of the Rebbe
Rayatz, good learning happens when the faculties of the student expe-
rience repeated cycles of "D1¥1X” and "Mmanni1”.'s°

[In this context, it is noteworthy that modern medical discoveries have
been preceded by their mention in earlier Torah works."°]

In the lexicon of modern psychology, this pattern may be referred to as
Cognitive Disequilibrium, a term attributed to Dr. Jean Piaget.

Cognitive equilibrium describes a state of balance between an individ-
ual’s mental model of the world, his environment, and any new infor-
mation he learns. To maintain his sense of equilibrium a student will
seek to assimilate all new ideas into his previous mental framework.
When his expectations—based on his prior knowledge—conform with
new information he discovers, he is in a state of equilibrium, i.e., a state
of cognitive (mental) balance.

When new knowledge is introduced that is discrepant and challenges
his mental structure and prior assumptions, etc., ifhe fails to assimilate
the new information into his previous schema, he becomes frustrated
and struggles mightily to restore his sense of equilibrium. This is called
cognitive disequilibrium. And a teacher needs to create opportunities
for productive cognitive disequilibrium.

Rabbi Eliyahu Pinchas Ha-Kohen (“the Melamed Miraina®) published
“HaMelamed”in Yerushalayim in the year 5681 [1921], with the appro-
bations of many celebrated Torah authorities (such as Rabbi Yosef
Chaim Sonnenfeld and others).

He writes that students must be trained to harness the power of ques-
tioning and careful analysis."* They need to be directed to draw on pre-
vious knowledge and compare what they know to what they are being
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introduced. Whether analyzing only a single, local text, or two distinct
texts,'* they need to be prompted to notice contradictions and question
the two sources of information,' seek out the discrepancies between
them, and toil to resolve the contradictions.'** This helps develop their
minds to delve more deeply into their learning.

One way to do this is by the teacher isolating some of the sources cited
by the commentaries that seem to contradict the text they are learning,
and without referring the students to the commentary directly, ask the
students to discover the discrepancy between them, pose the question
and suggest a solution to the contradiction or difficulty.*® This practice

will train them to notice the questions posed by the commentaries on

146

their own even prior to studying their words inside.'® Once a student is

trained to notice fine distinctions and contradictions, he will be able to
do so quickly and with ease.™’
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If one fails to train a youngster with this skill, the youngster grows to

maturity, yet cognitively blind and blissfully unaware of the obvious

discrepancies in his learning."®

The notion of training a student with the skill to analyze and provide a
halachic decision on any particular law is addressed by the author of
Seder HaYom (Rabbi Moshe ben Yehudah ibn Machir of Tzfas, d. 5370
[1610]). He counsels the student to begin his study of Gemara slowly,
absorbing one word at a time, and not deviating from their straightfor-
ward meaning. Only after establishing a firm grasp of the material,
should he seek to plumb their deeper meaning and implications.' If a
student avoids thinking deeply into the concepts, it is like superficially
squeezing a cluster of grapes while leaving the inner reservoir and rich-
ness trapped inside.’°

This is the wisdom of engaging in sharp Talmudic debate and discus-
sion (7199D), challenging the students to participate in the mental acro-
batics of a sugya of Gemara.” This serves to sharpen the cognitive
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skills of the student and prepare him to properly analyze the Gemara
152

and poskim so he can render an appropriate ruling.

It is important to emphasize that this formula of learning orients a stu-
dent to think along the lines of Talmudic analysis. However, theoretical
study for its own sake is not consistent with the ideal of the Mishnah
described as being "mwyY nm Yy 115" —“Studying for the sake of imple-

. . . 153
mentation”—in practice.

LEARNING HOW TO LEARN

45

Rabbi Avraham Borenstein, the Sochatchover Rebbe (1838-1910, au-
thor of She’elos u’Teshuvos Avnei Nezer and Eglei Tal) writes that inas-
much as in our era all of Torah she-ba’al peh has been transcribed, the
primary emphasis of our instruction ought to be in imparting the 277"
"1m"9i—the process and skills of learning.'*

This position appears to be based on the ruling of the Alter Rebbe in his
Shulchan Aruch which states:

Inthe present age, when the entire Oral Law is written down and
accessible to us, [a father] is not required to hire a teacher to
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teach his son the entire Oral Law. Rather, it is sufficient that he
teach him to thoroughly understand most parts of the Talmud,
including the [complex] laws and profound discussion together
with [the decisions of] the majority of the early and later halachic
authorities. He should establish for him a foundation that will
enable him to analyze the actual application of the laws—so
that, independently, he will be able to study, understand, and
deliver a ruling on the actual application of all the laws by re-
searching the T'almud and the decisions of the early and later ha-
lachic authorities. The son will then be able to study the entire
Talmud and [the rulings of] the halachic authorities on his
own. [He will then be able to] know all the rulings of the Oral
Law, which are the explanations of the 613 mitzvos and their de-
tails, motivating principles, and sources, as if he was taught by a
teacher.’s®

The importance of training a student to know how to learn on his own is
best captured in the following metaphor. If one wishes to train his son
in the baking trade, he cannot suffice with having him observe the bak-
ing process; he must also see to it that he be involved in the process of
creating, mixing, and shaping the dough, for otherwise his son will not
master the trade. Similarly, when a shiur is delivered entirely by the
teacher without drawing the students into the thought process and

iyun of the sugya, the students are deprived of the benefit of learning

how to learn independently.s®
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What is the formula for “establishing . . . a foundation that will enable
him to analyze. .. independently ... study, understand, and deliver a rul-
ing ... [and] study the entire Talmud”?

Rabbi Yehoshua Wolfson (5595-5675 [1835-1915]), in his sefer Nehora
D’Oraysa (originally printed in Lvov, 5634 [1874], expounding upon the
Alter Rebbe’s Hilchos Talmud Torah) writes:

A child must first be taught the language of the Gemara and its
commentaries;'”” he must also become accustomed to [the struc-
ture of] the sugyos and recognize its pathways and expressions.
Then he needs to be trained in how to analyze the teachings of
the Gemara and its commentaries, to understand it all with pre-
cision and without error, and then how to glean a conclusive
position from the Gemara.'®

Although the Alter Rebbe does not provide any detailed instructions for
the training process, the Nehora D’Oraysa explains that establishing a
foundation for future independent learning is a gradual process with
numerous phases.” One begins by mastering the rudimentary ele-
ments of the Gemara text such as its language, structure, expressions,
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and so on, and once these layers are complete, one can proceed to higher
level analysis and deeper study.

INCREMENTAL LEARNING

48

The Maharal of Prague explains that the three components that com-
prise the Torah, 717N ,mwn XN each have their unique dynamics and
mental process. X1pn is the body of Torah law, such as the basic defini-
tion of the mitzvos. MWN provides the details and application of the
mitzvos. The TN illuminates the rationale and basis of the laws. This
obviously requires more advanced intellectual abilities than the first

two 160

The Midrash teaches that to succeed in Torah study, one cannot be-
come overwhelmed by its vastness. One must work diligently at mas-
tering one portion at a time and this is the recipe for success. The Mid-
rash provides a metaphor to express this point. Imagine seeing a loaf of
bread suspended high up in the air; one reaction may be to despair from
ever reaching the loaf of bread because it is so high up. A better reaction
wouldbe torecognize that the loaf was suspended by someone—so there
must be a way to reach and grasp it. Then, using a ladder, one proceeds
step-by-step to ascend and reach the loaf of bread.’

Similarly, Torah is essentially beyond human grasp, but by learning it

162

incrementally, one can slowly absorb and master its teachings.
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Therefore, a child is first introduced to the letters of the Torah as they
are written on a board ("NmY”), after which he moves on to study Chu-
mash using just a booklet ("M2")'® comprising at least™ two
parshiyos (such as Vayikra and Tzav, or Bereishis through the era of the
Mabul). Then the child begins studying from a Chumash, Mishnayos,
Gemara, etc.'®®

Thus, many authorities point to the importance of adhering to the se-
quence of learning, and warn of the perils of overreaching by introduc-
ing children to Gemara, meforshim, et cetera, before mastering the fun-
damentals of Xpn and MWn."*®* Many authorities have written on the
importance of gaining a broad knowledge of Mishnah'®” before moving
on to Gemara,'®® or at least continuing to study vast portions of the
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Mishnah parallel to the studying of Gemara.'6°

WHEN TO BEGIN STUDYING GEMARA

50

In this context, a range of views can be found in the sifrei haposkim and
the seforim of melamdim of yesteryear, regarding the appropriate age to
introduce a child to learning Gemara.

Rabbi Moshe of Arptchik in his Keitzad Seder Mishnah (published in
Lublinin 5395 [1635]) is of the view that a child ought to begin the study
of Gemara no earlier than ten years of age.'”®

On the other hand, the author of Nehora D’Oraysa writes that between
the ages of six and eleven, a child should be trained to study Gemara and
Rashi on his own."”"

The Lubavitcher Rebbe V™1 favorably viewed the phenomenon of be-

ginning to study Gemara very soon after a child begins to study Mish-

nah.'?
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In the Rebbe’s view, the transcription of Torah she-ba’al peh provided
for ashiftinfocus, such thatin addition to the emphasis oflearning hav-
ing moved from memorization to understanding, it could now be taught
at a younger age as well (as early as six or seven)."

ON THE TENSION BETWEEN IMPARTING
SKILLS AND CONTENT

51

Educators often struggle with the tension generated by the competing
objectives of training students with the necessary skills to learn inde-
pendently, while ensuring that the learning progresses at a healthy
pace.

It would seem that there is no absolute approach to this problem. The
Lubavitcher Rebbe Y"1 reportedly once said, “In chinuch there are no
0995 [prescribed rules],”# namely that notwithstanding all the general
guidelines that are provided, there are always specific situations con-
cerning which the general rules do not apply.

The Chasam Sofer would teach Gemara to yeshivah bachurim and
would begin his shiur as though he had never studied the Gemara be-
fore, and in the process of the shiur he would slowly work his way
through the text and ideas of the Gemara.””®> This way, the bachurim
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could observe firsthand how he processes the information, how he
struggles and resolves questions, and how he analyzes and approaches
the Gemara’s ideas. This represents one approach to imparting the
skills of learning through the process of teaching the text itself.

MASTERING “KLOLEI HALIMUD”

Many classical medieval works written by gedolei Yisrael provide guid-

176

ance for the study of Gemara."”® In addition, numerous works have been

published in recent years documenting methodology for Gemara in-
struction and are available for the interested reader.'””

The Rebbe Y"1 publicly advocated for a greater emphasis on the study

and proficiency of klolei haTalmud. He viewed knowledge of these

klolim to be key to gaining a proper understanding of Torah."”®
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THE VALUE OF USING PARABLES AND
OTHER MENTAL CONSTRUCTS

53

One of the most important techniques of teaching is the use of meta-
phors and parables to explain new concepts, principles, or legal scenar-
i0s.7? Using analogies makes the learning meaningful and alive.”® The
value of an analogy is that it capitalizes on a previously held belief or
frame of reference, and allows the student to conceive of the new con-
cept by its agency.

Rabbi Pinchas Menachem Alter, the Rebbe of Gur (5686 [1926]-5756
[1996]) elaborates on the critical importance of using parables as a ped-
agogic tool. “It is incumbent upon the teacher,” writes the Gerer Rebbe,
“to continuously think up parables and real-life scenarios that can be
presented as issues to be decided by the students based on what they
have learned. The students will feel called upon to harness and chal-
lenge their cognitive abilities to respond based on the information that
they studied.”™®
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Similarly, the use of diagrams, charts, and visuals can aid the student in
understanding difficult discussions in the Gemara. It is noteworthy
that many printed works have been produced in recent years with the
approbations of leading poskim and mechanchim that
help clarify the myriads of details and debates in the
Gemara by organizing the ideas into tables, charts,

182

and visuals.” We cite from several endorsements

here for the interested reader.’?

Merkos I’Inyonei Chinuch would typically include a
flowchart of the mesorah in the back of all copies of
Siddur Tehilas Hashem.

Anecdotally, in a telling description of the illustrious

melamed Reb Yisroel “Nevler” (5645-5708 [1885-1948]) we read that
“every segment of Gemara, every subject that we studied, was commu-
nicated with parables and analogies until every student understood.”
Forthis, Reb Yisroel earned the reputation of being a "7v19-12 ™Yn"—an
effective teacher.’®*
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RETENTION THROUGH NOVELTY

Introducing asubject with an original and surprising twist can draw the
attention of a student to focus on the subject matter and help him retain
the information. The Maharit (Rabbi Yosef di Trani, 1568-1639) thus
expounds the pasuk,'® W) DN1¥) 19 YV PRITY NIXYD” (“Your testimonies
are wondrous; therefore, my soul kept them”): when a child is marveled
by something novel it is natural for him to remember it. This, he says,
plays a critical role in the process of Torah study.'®®

87 melodies (depending

Other methods include the use of mnemonics,
on the subject),’®® studying with a chavrusa (study partner),”® and oth-

ers.

PRECISION AND PACE: ARE THEY
MUTUALLY EXCLUSIVE?

55

The Gemara relates that Yoav, the commander of David HaMelech’s
army, was dispatched to Edom with the mission to destroy the Edomite
population (who were Amalekites)—a people who were the very em-
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bodiment of evil. Yoav spent six months obliterating every male Edom-
ite."®° Upon his return to David’s court, David asked him, “Why did you
do this?” (Why did you spare the females?)

Yoav answered, “For it is written: "p?1y 721 nX fmnn” (You shall oblite-
rate the male population (27) of Amalek”).”"

David answered him, “But we read the verse as follows: 121 NX annR”
"9y (‘You shall obliterate the memory of (1) Amalek’).”

Yoav answered David, “I was taught to read 121 (the male population).”

Yoav then proceeded to inquire of his childhood teacher as to which
version he had taught. The teacher said to Yoav, “I read 127, but Yoav has
mistakenly read 121,” and the teacher had neglected to correct his faulty
reading. Yoav drew his sword to kill him, and upon his teacher’s protest,
he cited the pasuk, "7 ™1 NOXYN 7wy X" (“Cursed is he that does the
work of Hashem negligently”)."> Whether or not he put his teacher to
death remains a difference of opinion."

This story is cited to underscore the seriousness and far-reaching con-
sequences of failing to transmit—and ensure the absorption and under-
standing of—the precise reading of the Torah and the meaning of its
teachings. A teacher of Torah is bound by a covenant of devotion and
earnestness to the integrity of the Torah and its conveyance to the next
generation.

The Gemara thus presents two profiles of teachers: one who moves at a
quick pace but does not check for understanding, and another who en-
sures that the students understand but does not teach at a fast pace.’®*
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Based on the story above, Rav Dimi rules that the latter profile is pre-
ferred. Rava disagrees."’ [See Appendix I]

In his Shulchan Aruch, the Alter Rebbe rules that one ought to appoint

a teacher who is G-d-fearing, and “an expert at [training the students

98 Ty other words, the ideal teacher is

to] read many texts precisely.
one who can do both.”” The difference of opinion applies to those cir-
cumstances where one must choose between the lesser of two evils, and
in that case, one ought to choose the teacher who is more adept at en-

suring understanding.’®

PEDAGOGY AND TRAINING

THE FUNCTION OF A PEDAGOGUE

57

The opening statement of the entire Midrash Rabah characterizes the
Torah as the ultimate “pedagogue.”®®
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When the 2727 (“mixed multitude”) amongst the Jewish people began
to crave meat in place of the 11 (manna), Moshe Rabbeinu turned to Ha-
shem and wondered why it was he who was chosen to lead them. He
said: AN K2 MWD 902 WKW WTRT? 08 OX 10 DY 93 X DM N
"P3a NN (“Did I conceive this entire people? Did I give birth to them, that
You say to me, ‘Carry them in your bosom as the nurse carries the suck-
ling?”).2°° "y 0yl 927 NNZ w2 "7 'Rn” (“Where can I get meat to give all
these people?”)>°".

Moshe felt that the spiritual gulf between him and the human craving
for meatwasirreconcilable, and in order to provide such sustenance for
the people, he would have to bestow his aura upon seventy elders. But it
could not be channeled through him directly as he was too far removed
from such a reality.

The Torah, however, is described as a “nurse” ("1NX”) who raises even
the youngest and most volatile. The pasuk states, 11X 193X X1 (“I was
a nursling beside Him”),>*°*> which the Midrash interprets to mean that
the Torah is speaking of itself as a pedagogue (“nurse,” "1MKX").

From his unfathomably lofty level, Moshe could not directly relate to
the cravings for meat amongst the 21 27V (“mixed multitude”). But the
Torah has a pedagogic characteristic whereby it can relate even to the
youngest and smallest of people in a way that allows them to internalize
its message and teachings. Just as a pedagogue must deconstruct lofty
concepts and convey them to the student piecemeal, so does the Torah
speak to the corporeal realities of this world. From this perspective, the
Torahis a”1MN”, a pedagogue.?®?
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Assuming that the discipline of pedagogy is a legitimate one, the ques-
tion that must now be addressed is: What sources of knowledge may
pedagogic methodology be gleaned from?

EXTREMELY CONSERVATIVE
APPLICATION OF THE DEFINITION OF

MESORAH

59

A work under the name "r»wnia win YX” (“Do not touch My anointed
ones”), compiled by Rabbi Refael Blum (5670-5765 [1910-2005], the
Rebbe of Kashau), featured a "Np 9p” (proclamation) issued by many
charedi rabbonim primarily associated with the Hungarian streams of
Orthodox Judaism, in the year 5738 [1978].2°4 In it, the rabbonim assail
the introduction of any changes to the time-honored approach to chi-
nuch and traditional practices of Torah instruction. The proclamation
states:

1) Any systems, methods, and ideas [gleaned from] the ways of the
goyim and psychology, or those that bear resemblance to them, may
not be used at all, even with a single student.2°5
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2) Anyminor activity that was not practiced in the traditional Talmud
Torah, andis practiced in the goyishe or modern schools, should not
[be allowed] entry, even if it may yield great benefit.2°®

3) One may not use a tape recorder or other mechanisms for the
purpose of studying Torah in a Talmud Torah, even if it will be
used for only a portion of the learning, or to review the subject mat-
ter. No technological device that produces sound or that bears
resemblance to it may be allowed entry.2°?

4) One should not prevent a melamed from striking his students—
something he is required to do according to the law of Torah, and
was the common practice since time-immemorial, as is stated
clearly in the Talmud and Poskim.2°8

5) One should not appoint a principal, melamed, or educator, even
temporarily, if he is not G-d-fearing and [spiritually] wholesome,
and is fit to serve as a permanent melamed in that Talmud Torah.
Certainly, concerning one who studied in university or college,
even if he had no more than slight exposure to university stud-
ies and college, he may have no relationship at all with the ad-
ministration of educational institutions, its curriculum, and
any issue of chinuch at all.?*®

The proclamation and subsequent articles proceed to reject all psycho-
logical theory, advice, methodology (such as administering IQ tests>°),
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and pedagogy—as well as those who have been exposed toideas that em-
anate from institutions that promote them, inasmuch as they have cer-
tainly “absorbed all forms of the forbidden . .. inundated with all mat-
ters of [spiritual] death, heresy, and decadence.”” The authors there-
fore ban the participation of any melamed in teacher training programs
that feature any of the above, coupled with the warning that should they
transgress this prohibition, they risk forfeiting their position in the ed-
ucational field.?

Sources from other contemporary rabbonim,*® roshei yeshivah,”*
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mashgichim,* and others®® similarly spurn the notion of utilizing ped-
agogic theory and ideas that originate from any source other than the
Torah. As support, some cite the statement of the Mishnah, 797 121757”
"1a X157 712 (“Learn it and learn it [the Torah] for everything is in it),*"”
which is understood to imply that all practical activities must be (not
only guided by yiras shamayim, but also) derived from Torah sources.?®
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The Rebbe’s teachings and directives regarding chinuch are dominated
by a palpable sense of urgency that demands immediate, proactive
steps to ensure that Jewish children are provided a wholesome Jewish
education. The Rebbe wrote on numerous occasions that “Jewish edu-
cation today is truly a matter of mwo1 mpo (“life and death”).?"®

Many of the Rebbe’s positions on Jewish education are well docu-
mented and widely known.?*° A peripheral perusal of the Rebbe’s Torah
yields an absolute, uncompromising commitment to yiras Shamayim
and its preeminent role in education, considering it to be the fore-
most critical component of being a Jewish educator.®” In countless
letters, personal conversations, and public talks, the Rebbe drove home
the truth that chinuch must not be viewed as an academic exercise
alone, but an all-encompassing religious and spiritual experience that
transmits authentic Jewish tradition, faith, and morality as they flow
from the truth of the Torah.

Moreover, the Rebbe promoted an ideal of education that did not in-
clude any secular subjects whatsoever.?*?
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With the understanding that Jewish educators must possess genuine
yiras Shamayim, what was the Rebbe’s position on the issues of peda-
gogy, psychology, corporal punishment, utilizing technology, and con-
temporary educational methods and tools?

CORPORAL PUNISHMENT

The Rebbe Rayatz, Rabbi Yosef Yitzchak Schneersohn, summoned the
staff of Yeshivas Tomchei Temimim in the year 5703** and instructed
them to desist from any corporal punishment, despite the fact that such
discipline is prescribed by the Torah. He said:

“One may not lift his hand to strike a child, despite the statement
[in Mishlet], ‘He who withholds his rod, hates his son,’ because in
this generation striking [a child] has a detrimental effect. A
teacher must exercise restraint and abstain from striking his stu-

2224

dents.

The Rebbe Y"1 expressed the same attitude on many occasions, point-
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ing to empirical evidence of the harmful effects of corporal punish-
ment, and by contrast, the success achieved through a healthy balance
of firmness that is conveyed in pleasant ways.**

HARNESSING TECHNOLOGY

Drawing on the teachings of Chazal with respect to the creation and ap-
propriate usage of gold, (“Why was gold created? For the Mishkan and
Beis Ha-Mikdash!”**®) the Rebbe V"1 taught that a Jew is charged with
a divine imperative to utilize all physical materials in a positive and
constructive manner, including all scientific advancements and new
technological developments—by using them to increase the level of
divine consciousness within society and furthering the expansion
of Torah study.””

The benchmark for the legitimate usage of technology when teaching
Torah is not whether it constitutes a “new invention”—but whether its
usage yields positive results in the realms of promoting Torah and
reaching broader audiences.?*®
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PEDAGOGY—A MERKOS MANDATE

Editor’s note:

The terms “pedagogy” and “professional development”
can imply a broad spectrum of theory and training that
may be gleaned from a myriad of sources. Our use of
these terms is limited exclusively to the parameters
defined by the Rebbe in his writings, as will be ex-
plained below.

In this respect, a critical distinction must be drawn be-
tween matters that impact the substance of the subject
matter (i.e., the Torah itself), which, when altered, inevi-
tably distort the ideological elements of the learning,
and the methods of conveying the substance of the sub-
ject matter to the students—see below, Limitations of
Pedagogy.

Itisinthis realm of technique where pedagogy and train-
ing assume a critical role. The following pages will ex-
plore the evolution of the efforts of the Rebbe Rayatz and
the Rebbe VY"1 to ensure that Chabad educators—includ-
ing roshei yeshivah, melamdim, and teachers, are trained

229

in pedagogy and educational methodology.

The qualifications of the instructors that were enlisted
for these courses over the years generally**° bear resem-
blance to the criteria the Rebbe would provide for mental
health practitioners. The Rebbe would direct people—
when necessary—to consult with psychologists who are

.. DML WORY” NI DWIL(248 TV 1909 PRYIT) YT 2T P Anon XA (229
1929 WK AW T DM DX B7IY WK MTINM — DY 1WAy ph oppn

2’9739 7% T qwna

2RAW MM TIWN T HY POID MnYnwan PYan Yo w1y vanaw XOX (230
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yerei shamayim on a host of issues, from emotional com-
! 232 and ques-
tions that require the advice of a psychologist and educa-

plications,*®! internal biological conflicts

tor.?®® Anidentical pattern appears to have been followed
regarding pedagogical training. The instructors were
typically orthodox educators with academic back-
grounds, who held various degrees in education, and
drew from academic sources in their instruction (see
sections Directive of the Rebbe Rayatz, Va’ad Ha-
Mechanchim below, as well as Appendix II).

These offerings were to be held in an appropriate venue
(not a university, etc.), and their overall spirit would be

appropriate ("O'Knn”) for Anash “who have specific

needs”—see note.?%*

DN OMRDI TNM 12 NINWY 7Y T .. ARG TN W (325 'Y 19) wMpY (231
VIT K921 ,A01721 AN MNINRT D)Ww1 Y7 Tpw v Nn v v7Y 0 19K 0nnyh
.072N00 TIYY WY AN MDIN T DN T YINPNRT DIRD1Y 120

MW K1 w3 KD (DM TpnY qwpa 1Y W YXMW1 0770 1000 D0) mvn Ty

NDTT N (2. . IKDINN 19WD 2¥N2 17 957 (WK W Y7 2 N53) TAXY Myna (232
ST avwa

“Tt would be (127 NMINWH 7"V YXIW AMITW) 7"0WN AK-0Mn 275 0P YK 2NN
advisable that you should talk things over with a Torah-observant
psychologist.”

T2 MMWOHR 3 771 PN ARYRDDD XTI (325 'Y 19) WMpY AR (233

9"XT INIIVNIN 1WA DX ORW TAR" (397 'Y,V D) 11 1722 D'9INW’ 102 Kman vy
ON K112 Wnnwha anmn X, D0 Sy o mY 1nNob 0, on 1y onrnny Ty
SR MY yron

mawny TNon W 1Yy mmwn” (mn 'y ,1a5%m anbw M mmawna? P1oT 190) nbw AN’
IXW 0N, WO NYNN YW Y2 19NN WW mIawn AXA .02 9D0Y 913 NPRY AW 9"
VWIT 19 0N TN 12720 AWn T AWKOW 21N :NMPrA NN 0T LKDMY K mYwh
NN NIY 1P Aw1on nuy Y1 PRI 7123 Ny P PR awn 1Y my | mnmna annon p”
A TNY XIW DTN YWD awn 1Y R :[7790 70 nnyn] mYwih K ymw
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N9 X91170 9P5pY 9197 T DINn2 Amnnn KW ) 0 K1Y MW T K1 wo)

D727 7 XY TN 102 DN DIOMTRW - PYND 120 - M9 mYYD Tavn (234
"3 YW Manon Hmon a9 13 10 ,0Mmw MaYn Ny nYap omw NRY 1N T7N0 UK
"W MM TN 202 OK 7Y PIXW” (252 v 199 PRy KnarTo Tma T 1IN
,09"WA DNXNN 120 DMPRT PONR AN XIXNY WK YINT, WK Y 09w T Op
077 0™M2TW 1IN WK YW MTAPNIE MWTa NITINX POIRa NY Y 12T wOw v
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Merkos Charter

I The charter of Merkos L’Inyonei Chinuch—the educational
arm of the Chabad Lubavitch movement—identifies pedagogic
training for educators as a component of its mission:

Pedagogic courses—to provide the opportunity for
Orthodox teachers to become proficient, improve and
become expert in the teaching profession.”®

In fact, as early as 5703 [1942], the Merkos began offering
teacher training courses,® as well as pedagogic training and

IPETD PEININTYE
YT LEN IYIYY AYMIN PANTIDIND IPBAYDYTAIRD WT X
JVOMP YWRARIRTYE IYTIMA 1X IVORPWRI TN w3uyh 1oon
IVIRTIYD IRD LHBR T JYIMWNMPA VIYOYIY R 0P RIR WIR
JWITR PR YT ORD WTIYIITIORI K PR W AT vabym
AINRPTIDIRD YWOIRARTYE X OIVANT TRI IVDURT yay .oeTmnb
SPAMTYIEN LOR X PR BTIp T

L7119 D'IPT BN NTTH MY 092w MvY 170D 'RT12,0M01 190N YW X137 vanna
NMI0INT Y M1YY02 YaK a1 MyIap NN PRY ORW ™M - 191 0TTmd imom oy
TV .1HYNND (201 VWD 12T K1, WNINK N9 R YW TN mwTray "oINnn” Ny
"rwn Ya PR K721, KON 1729 Y90 1IN PR TS M (263 7w 1909 pnvan) ano
VYITDN) 270 MmN OXA POHNDaY DIpn i NVIDIING 1p2Y MM K MY -
TN K L(257 VT 1909 PN IKT) Y992 KUIDI2INA TIYY YT IR 70 YW NN

J1D1 KPUDMINT PTMON 12 MW NN TN N, DMDDIND YW 0w NN TV

TWR DWIN NRYWwA 03 $9on” (248 7Y 1909 PRYVIT) ANOW N2 MO0 02T TR0
TINT M TIM2Y DY N T - "DMIYTWA DX naY onooY 1951 1 wn AwoN
DMWY N DYy IRXATY

SYw MnYNwn 1BNNW NWAT TYNW YIang NNk T NPT TWwnw 1T, Yo nnh
MT” 2262 TV 99 PRYIT) 97T RO KMIAY NMAYY YT INTR P7 IR NVIDNMING YT
MW MMWOHKNK O7pW 1771 — 191 MYNWIT 1250w 010 1 XY DX2 (2 van oXa (1 177y

T2 1DNNW? 71772 MY, KD Y MNYnwii My aYwnnt oyvn
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JWTR TN AR VNP mannan
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guidance for educational administrators,*’ as is evidenced in
numerous entries of the "nWITPM IXMPI” journal published by
Agudas Chasidei Chabad during those years.

Indeed, the pedagogic credentials of the educators in Chadrei
Torah Temimah, established by the Rebbe Rayatz, are touted in
the first issues of Kovetz Lubavitch, published in 5704 [1944].238

DIRECTIVE OF THE REBBE RAYATZ

II. The Rebbe Rayatz wrote to Merkos I’Inyonei Chinuch in 5707
[1947], requesting that they offer teacher training programs so
that roshei yeshivah, melamdim, and teachers can broaden and
improve their knowledge of education.?*®

On the very same day, the Rebbe Rayatz wrote to all faculty
members of all Chabad-run schools, including Tomchei

WPWY™IK POUMY WHINT YOUTOYIVOIK (5902 0Ty YWrTR PR NN [UNRPIDIND
D90 1T VAV Y DI AN2PIWRKI-DIVAYY YXIIH X YT P TIVAVIN MWpa Yo 0mw
TWOMP T 11D JYMIPKR T VYR ,JVIIYY UM T VAVAISDR UIPYAYR YN YOMp T ND
MM OYTON WO PR DY IWHAKXIEP™MIY KN DYT UM YRI0 WOV X 12 MmN

SYHYLW X UNIPRI YYYn

AN, AW N0 P9I 7Y ,27:3,1942 120X W 1900 N7) TIWITRM AXMPT (237
XD VIVALIRDYT . . LTPFLYITL TR WYY 1M NIMOA NN (0 'Y ,28:3 ,1942
"3 DYIERLYIDING VWIAKIKTYD KD LIVALIXDYT VT "DYNNOYIDIRD YWIANKINTYD
IR VPR WWIAKIKTYD YT X DIWIVY IXD MY YWHANANTYD 07 10 237y 1970 Dyt
UM MY PN K UPAIN WIMORIVDIPATR WNT PR DUPOY IR IRD JUANTMNN
1070 DYT UM VPRVINP WAHYLW X 'K JVAYLW 1102 DY 1IK Y992 DYXIDVOIK’

UDYIXPTIVOIK VWIRKANTYD DX 11D [VMPRA 1IX 710 275

SYITMD YT PR MY (9 Y, TMWR'T TR 01K VLN NI LN W) WOmNAYY yap (238
-, DWW NI N JUARANTYD D230 11D U THNK VT WOLIN 707N TN M0 YOrYaNvy
JNAD YRIW? M2 UPRWITR QWW0OY PR IYANNIY XT DTN T vy

TN TN T YLDV UM T PR (60 'Y, T"WN'H L 919K M -T10N 27,7 N2, K W) oW
, 07T D0 ,0MN MTA VTIY00TPY VAVTIN T PN M1 X JVARNVA JVNNYUIDTMN VT
JIVAKANTYD VT PHOPY 1IN ,127W 2 11D UHMTIVIAN

TMT VATPOYAN YN DTIY YWHAY P77 (59 V) DW TV 0K 'DMmn NG qwpal
ST IR VARANTYD DIYwDTY

1290 NYIA X" (107 'Y 0 Y73 XTI TR PYO RUAK) T"WN TR VO DN anon (239
DTPA2 ATy 7TOY YN 1 n myY 1o nhmnak wyNab o n . . 1von n anyh
DmY1 D HNY MW WX NMAIWHNRA NN NNY 1 0MnY Nnbnwn My'w WO
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Temimim, Achei Temimim, and Chadrei Torah Temimah
Lubavitch, asking them to participate in the training programs
that would be provided by the Merkos.?4°

Dr. Ze’ev Ha-levy (William) Brickman®*

According to the testimonies of elder Lubavitcher Chasidim,*#*
these courses were conducted by Dr. Ze’ev (William) Ha-Levy
Brickman, an observant®**® Jewish academic who served as a
lecturer in the education faculty of New York University. The
course took place weekly for a duration of several months (pri-
marily during the summer) and were initially held at the Lub-
avitcher Yeshivah at Bedford and Dean Avenues in the Bedford-
Stuyvesant neighborhood.

At the conclusion of the courses, the participants received a

MW WRITOR” (107 °Y 1T Y7 X7Mn IR P p7AK) T"WN T V7D 01 anon (240
WOMNITY DN TIX MW, P10 WOMNATY DN 101N 12w A 01 0 mn
N27TA2 MPXI2 PO N2 PAD YT YD L L WOMIKATY N TN TN MToma Y0
1919 130 12TNAY DPIRT DNTIAYA DYDRM DIWI1I 37 00NN 02 1D WM 1on 0Ty
AWK D"Wom1 ,OarT Yy 003NN 0r1Y DY YN0N 0 AT 00 MK MTIN
M2 DPMYTT DX 200 9TNwaY DaNnm o) Mo DY DM orminn

JPRAMK 107 DNTIAYA ATV DNNYXN 1377 9N 011,007 T

95 OX 31D M7 711, DY Mnbnwa My w ToY 70 17vY 15nY Tnwn Y7 nvony
07N AN MW Y91 TN WOMINKATY 070700 o010 N2W A AWK DM o mmina
MNoNWIT MW NN 193 7702 P20 WOMKATY 0700 TN T NTOImm womKary

UIPIMN NPRWRA DY 0w DNYTT MW and baph ban

241) Machon Shmuel thankfully acknowledges the efforts of Dr. Chaim Brick-
man (of Ra’anana, Israel), son of the late Dr. Ze’ev Ha-Levy (William) Brick-
man, as well as Rabbi Dr. Aryeh Solomon (of Sydney, Australia) for their inval-
uable assistance in identifying the background and details of Dr. Brickman’s
involvement in the training seminars described in this article.

242) Rabbi Aryeh Solomon, in “An Unsung Hero: Dr. William (Ze’ev Ha-Levy)
Brickman: Master Educator and Pioneer of Chinuch in America,” N’shei Cha-
bad Newsletter (October 2009, pp. 46-50): “My conversations with Rabbi
Yitzchok Dovid Groner, alav ha-Shalom, and, yibodlu I’chaim tovim, Rabbi
Leibel Groner and Moshe Pesach Goldman, all confirmed that these courses
were in fact conducted by Dr. William (Ze’ev HaLevi) Brickman.”

INPTIINGT 2200”7, NN15a Nnn (26-31 'Y 1336 11792) “T"a0 1D’ 7092 02 DO 01 N0
M MmYwY 0oTw 0,00 NMmwa

243) See also, Raymond E. Wanner, “William Brickman, Doctoral Professor in
European Education, vol. 42, no. 2 (Summer 2010), pp. 78-82): “...This demon-
strates that Dr. Brickman, while a strictly observant and orthodox Jew, did not
allow religion to create barriers.”
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certificate to confirm satisfactory completion of the course,
which included the study of educational psychology, methodol-
ogy, classroom management, Hebrew language, and Jewish his-
tory.
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These training courses continued until the late 1950s. Please
see Appendix II below, for correspondence dated 5710-5711
[1950-1951] by Rabbi Shmaryahu Gurary and Rabbi Yitzchok
Dovber Ushpol regarding the courses, as well as a course sylla-
bus composed by Dr. Brickman that has been preserved. Of the
major subjects discussed by Dr. Brickman were the Principles
of Educational Psychology, which he based on Laws of Learning
by Professor Edward Thorndike (1874-1949).

*

The prestigious Kovetz Lubavitch, in its entry of the months of
Tammuz 5716 [1956]-Kislev 5717 [1957], reports:

The central Lubavitcher Yeshivah has, in recent years,
been organizing special courses for educators during the
summer months. In these courses, the best and most
suited students of the Lubavitcher yeshivos are trained
with the mastery of proper pedagogy to be worthy of edu-
cating Jewish children and raising them to be faithful
Torah Jews.

During this summer as well, courses have been organized
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for educators. The courses are held at the Central Lubav-
itch Yeshivah on Bedford Avenue, at the corner of Dean
Street, in Brooklyn, and include the following subjects:
pedagogy, methodology, history, education, perfecting
their mastery of dikduk [Hebrew grammar]| and Lashon
Hakodesh, etc.

These courses are coordinated by the Central Yeshiva of
Tomchei Temimim under the guidance of well-known
pedagogues and educators.*#4

Reportedly, “So important to the Rebbe were his classes, that on
motzaei Shabbos prior to the weekly class, Rebbetzin Chaya
Mushka would personally phone the Brickman home to check that
everything was in order for the upcoming class.”*#

*

Rabbi Yitzchak Newman, Dean of the Hebrew Academy of Long Beach,
California, shared in correspondence with Machon Shmuel, that while
studying in the Kollel in the early 1970s, he was involved in arranging
teacher training sessions for the kollel yungeleit. He met with Rabbi
Hodakov and proposed the names of several prominent Orthodox edu-
cators to teach the course. Rabbi Hodakov promised to consider his
suggestions over the coming days, and in due time responded that he
would appoint an instructor for the course, and proceeded to arrange
for Dr. Brickman, who was then a professor at the University of Penn-
sylvania, to come teach the course.

Subsequently, Dr. Brickman would arrive on Fridays at the end of the

»17:(53 'Y ,1"MWN 1903 V7 - T"OWN TN -39 ,(15) 1,X NN210 71 W) WomNary yap (244
SQUIT YT PR TN YYDV YOXUY T PK TUAMYT DITIRIIN AW WWOMNATY VIR0
PR YODYA T YN WOTR VRIKT T PR LOIAN IRD YOTR YOVINYDD JVONKING
VWIKAKTYD YAMYIYA »T 0 DAWYIDIN MW WWOMNATY *T 110 D' TNIYN YODIDND

VTR YT TN DY T (I IR WD VWK T M0 MR 7T N UWh0Ivp

VMR IWOMP VATRT T .00 INKD YOI WINNYA UPTIRIIN [T 10N WA N
TN POPIN2 .00 YT AWIRD UMY TINDTYA W WWWOMNATY YORIVIVY T P IRD
JRWTRITTY YRV [ PYIROYA [ PUKAKTYD (YTIROWIVIYA YTIVAOND *T DN Y0yl

SRR WTIRT TIWY PR NIX PITRT PR MNPYIDIND

71D 21079 T AWONN DMIN NN NIWT 1570 1D VIDYAN VIV YONP YPINRT *T
072100 NIN JVANINTYD VODINIIND

245) Rabbi Dr. Aryeh Solomon, ibid., p. 48.
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kollel seder to give alecture on education to the kollel yungeleit. The lec-
tures focused on educational theory and technique based on academic
educational sources.?*®

THE REBBE’S INSTRUCTIONS

The Rebbe’s imperative to ensure professional training for Chabad ed-
ucators is documented in the Rebbe’s letters immediately after assum-
ing the MX"w1 of Chabad Chasidus.

In a letter to Rabbi Ahron Mordechai Zilbershtrom?®#” during the year
5710[1950], the Rebbe asked that he present a plan for a program whose

aim it would be to train teachers over a short period of time (three to six

months) primarily in the realm of pedagogic methodology.?®

Directives for the Reshet**®

At about the same time, the Rebbe established Reshet Oholei Yosef
Yitzchak—a network of Chabad schools in Eretz Yisrael. In 5714 [1954]
the Rebbe strongly urged the Reshet to arrange for teacher training

250

courses®® during the summer months, and encouraged even those who

246) In correspondence with Machon Shmuel.
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had undergone similar training in the past to participate.®’

Ina 5716 [1956] letter to Rabbi Zilbershtrom the Rebbe writes:

Obviously, offering courses for teachers of Anash is a most ap-
propriate endeavor ("TXN TXN2"). At present, it remains unclear,
however, whether the courses must be exclusively for Anash, or
other courses currently offered [elsewhere] can be suitable. [See
note for the remainder of the letter.]**

A few months later, the Rebbe wrote to Rabbi Yitzchak Gansburg,®?
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Secretary of Reshet Oholei Yosef Yitzchak:

Regarding training the teachers of the Reshet, you should inquire
when appropriate courses will begin to be offered, by [organiza-
tions] such as Agudas Yisroel or other organizations that are
further to the [ideological] right. And it would be worthwhile
to encourage the Agudah in this regard, because the [heightened
interest] and encouragement will likely prompt them to expedite
[featuring the program] as much as possible, especially if the
Reshet helps [defray some of the costs] with a symbolic sum.>>*

(It may be noted that Rabbi Gansburg himself was directed by the
Rebbe to undergo intensive training available through the Ministry of
Education, through which he ultimately earned an M.A. in education,
mastering subjects such as mathematics, grammar, history, psychol-
ogy, pedagogy, and others.?®® This should not be misconstrued as a di-
rective for the public, as the Rebbe emphasized many times,?® and
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certainly not an approval to attend university—as the Rebbe’s op-
position to this is well known.*7)

During the summer of that year, the Rebbe again wrote in this regard,
expressing his sadness and pain in response to reports emanating from
Eretz Yisrael that the caliber of teachers employed by the Reshet was
underwhelming. The Rebbe writes:

Regarding the quality of the teachers that you write about—
this is obviously very painful and distressing [to hear], and I
have been encouraging [professional development] at every
opportunity for years. It would be appropriate to raise this issue
at the upcoming meeting of the Reshet so that they can examine
the issue and come to a practical decision, specifically as to how
the [summer] recess can be used to advance and train the teach-
ers.>®

In 5718 [1958], Rabbi Gansburg wrote to the Rebbe regarding opening a
training college ("1v") for teachers.”® Rabbi Gansburg had not pre-
sented plans for implementing the idea, to which the Rebbe responded:
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You did not [include] any plans in your writing but only that it is
amatter thatinvolves great difficulty. You should inquire regard-
ing existing training colleges which have been functioning for
some time and their approach is known, [and you can then]
choose the most appropriate one amongst them, and certainly if
youreach out early enough, it will be possible to ask them to make

certain improvements.?*°

Ten years later, in 5728 [1968], the following exchange took place be-
tween the Rebbe and Rabbi Efraim Wolf, director of the Chabad net-
work of yeshivos in Eretz Yisrael. Rabbi Wolf sought the Rebbe’s guid-
ance regarding the requirement of the Ministry of Education to have all
faculty members undergo formal pedagogic training which is available
through the university institutions.?®

Inresponse, the Rebbe said “this should be discussed, 1) if he [the Min-
ister of Education] will demand this, and 2) if there are no previously
trained teachers available.”*®2 The Rebbe then added the following:

Nowthatatlast talk hasbegun—that ateacherina Chabad school
must be trained etc., perhaps something will at least finally
('Mo-MmP”) be done about training the present teachers in the
schools of the Reshet—with [regard to] which the complaints and
demands [for change] increase from year to year. And for this
purpose, there is no need at all to visit the university, and there-
fore there is no concern—what is needed is for someone to take
serious, consistent interest in this and begin actually imple-
menting this, and until today I do not know of any movement
whatsoever in this regard!!%
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In another response whose date has not been verified, the Rebbe writes:

It is obvious that you should endeavor to [be trained to] perform
as ateacher at the highest level possible, especially given that, as
you write, many say that the tests are easy.?®* (Regarding the
Rebbe’s attitude to tests in this context see note. %)
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There are numerous other responses from the Rebbe where we con-

tinue to learn of his consistent support for teacher training.2®®

Expertise in chinuch—by the Rebbe’s standards—does not require
many years of experience; so long as a teacher has a natural talent for
education combined with a desire to hone his skills, he can become an
expert within a few short months. And during this period, it is not nec-
essary for him to be assigned difficult educational tasks.?®”
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In sum, the Rebbe was deeply committed to the training of Chabad
teachers and believed it to be a critical component in the success of the
Chabad educational network. It is equally clear as well that the Rebbe
advocated only for professional development that would not compro-
mise traditional Torah values.

This nuanced approach is captured in a letter of the Rebbe to Dr. Yosef
Goldshmidt, of the Israel Ministry of Education. In it, the Rebbe reiter-
ates his position that it is imperative for Chabad educators to be
trained, and is clearly distressed that such training had not material-
ized. He points out that the Chabad educators themselves bear similar
sentiments, and therefore hope that this will be remedied going for-
ward.?®®
Having made this point, the Rebbe proceeds to point out to Dr. Gold-
schmidt that once the minimum criteria for an educator have been sat-
isfied,
One ought to value more that the teacher be of a worldview that
is steadfastly committed to all that is holy to our people, and
whose lifestyle reflects that commitment. Because it is then that
he can, in turn, impart this unwavering commitment to his stu-
dent.?®
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The Rebbe then returns to emphasize that, “My intent is not to absolve
anyone from investing effort in professional development, but to clarify
the circumstances. .. [such that] as the Mishnah rules, one’s yiras Sha-

270

mayim must precede his wisdom . .
*

It is noteworthy that the Rebbe encouraged seasoned melamdim to at-

tend these training sessions, inasmuch as "w1T'n XY2 w1 N2 PX” and

there is always room to learn and grow.?’

Regarding participation in training that was organized by movements
such as the Mizrachi, the Rebbe dismissed the idea and guided the

Reshet to avoid such interaction at all costs.*”

*
A number of additional references on the Rebbe’s view of professional
training are shared in the notes for the interested reader.*”

Va’ad HaMechanchim

During the year of 5743 [1983], a Va’ad HaMechanchim was estab-
lished, whose task it was to facilitate educational networking and or-
chestrate programming.*”

The Va’ad arranged for courses to be offered for kollel yungeleit who
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wished to train in the educational field,?”* as well as seminars for sea-
soned educators to broaden their repertoire.?”® The Va’ad also held con-
ferences for educators serving in yeshivos around the country, where
the featured presenter was Rabbi Dr. Ahron Hirsh Fried.?”® The de-
scription of these events notes that the efforts of the Va’ad were under-
taken with close cooperation with Rabbi Chodakov, and merited posi-

tive support and brachos from the Rebbe V1,27

LIMITATIONS OF PEDAGOGY?78

As critical as pedagogic training is, it cannot be permitted to dominate
the substance and essential structure of the subject when teaching
Torah which is "n”api Yw 1371 1NN0on” —divine wisdom.

Pedagogic training should be used to enhance the instruction of the
substance of the subject (e.g., the pasuk of Chumash, the Mishnah, or
blatt of Gemara) in its original form, but attempts should not be made
toredesign the substance (i.e., the text) of the learning.

For example, one should not abridge sugyos within the Gemara by
teaching one segment that contains a single principle and omitting the
remainder which repeats the principle in a number of scenarios and
seems redundant. Although contemporary pedagogy may argue that
better use of time can be made by teaching a new principle ("995") and
that the students may become disenchanted by the repetition, one
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should not attempt a “shortcut” by reformulating the content to comply
with pedagogicideas.

Another example would be teaching the Gemara entirely out of work-
sheets as opposed to using an original Gemara. [Disclaimer: Work-
sheets are an extremely valuable tool that can be used for purposes
such asreference, review, summarization, testing, etc., but must not de-
rail the focus of study—the actual text of the Gemara in its original
form. As such they should be used with discretion].

History has proven that when such attempts were made, they resulted
in sapping the learning of its innate geshmak and led to a decrease in
erudition and scholarship. The great Torah luminaries of the past were
educated by learning the Torah in its original format without it being
restructured, and this is how the Torah should be studied today.?? 28°

Duringthe era of the Tzemach Tzedek, Jewish advocates of the enlight-
enment ("0'9"Dwn”) published “selections” of Torah, Mishnah, Gemara,
Rambam, etc., for the study of elementary age children. These works

TN W DR NN WY DPYNT N0 VT (XY 7)) VT MNP WTIp NN (279
IDIN TITIN2 027 MIN2WN2 DI 7920 771N D TMY 1 MTT 1001710 001 MNAwn wpa
N2 21P1 DYWTM 101 101 0 Nnon 15505 DINAM AN noxm w Tnthin Toh wr
TMINDY MNAW TN D5 00 1YN MYWN MNXNNT L, NNY MY1ann DToa Dpnynm
9T, MNonna YYa TNa 7YY YT pwna i 0w N7 D 10 0 Y
10YNNY L9730 0v590 Y AINRW TIYNA 1D PRW S0 .MDYKA DX Mo N0 DyT 1D D)

191, 009w pwni vynnn ,oTmvi

wpah XYW N 101 AN1H JITAW  NITOAT NN TIYa 57 K aYNa 0T Yo
W 0NNV N0 NAWN MY YW Yy vany X9, TnYY i minbY XYX 020 ninawn
1291 1M 19911 X910 772 K NITONT NN 7193 9900 M 19 wa T YW qwna

JTAW MINNT NN D2 - R MDA NMN N DK 92pY omwom 9o v

TTIV 07NN 152 (K"0HYW WK 127 9TTA DY MN2TNA3) YX1MW 1191 Nown N (280
My L™ PYIK) 2"WN VAW TV 01 2NN 1901 ,0INNY MYIXPNRT MNYNWT DX 270
VIXPNA MNYNWTM WS MY Yana D pIY 20T (268 Tvn YWY pnvain aop

AMINTWI 199 TV 0T 02 DI TTIVW 0P A0 LU ART

N2 21PN DWTM” (279 TYa 59 pRYIT X MY a1 PUAN) 2N 12 TAN 2AN0N W 17Om
TMXOY MKW PN D950 0 YN NMOWN MKSINT MW mMY1anm 0702 opnynm
97N, 7N MNonna YA ana TnbY DT pwnn i DnwRT DIMTA 1D 10 0an b
YNNI 97 ©9900 Y5 KW 7Y 10 PRW TR .N191KA O M0 T7N0 Ny T 1D D)
NIV NN M2 1KY 0720902 /P NN YINYL"191, 009w pwn vynnn, orrmyi
M YNNI MNYNWIT NAIAY WA (M2 DWW NOWIMN 5PN 10 Yy 1nnw) oY

101 TTATDN oM

— MN™MDN MW NYWY KYK X2 K91,7270 12771910 Y95 YV KXY a1 2n00naw 1y wr N
YUY .71, TN T0Y wpa - TI0naY T 0w (N0 2D Y NXITW 19K 10)



MACHON SHMUEL / Revisiting Education

83

were designed to eliminate all “unnecessary” details, obscure subjects,
and “primitive” ideas, which would completely undermine the holiness,
coherence, and integrity of the Torah. The Tzemach Tzedek coura-
geously waged an intense battle against these efforts, and prevailed.”®

It is overwhelmingly clear that the study of Torah requires an orderly
process®® (as is evidenced by the curricula and guidelines for learning
conveyed by the Rebbeim?®® and their desire to see specific goals
reached, such as erudition in Tanach, knowledge of Loshon Ha-Kodesh,
trop, divrei y'mei Yisrael, handwriting skills, etc.2®4). But this does not

imply that one ought to reformulate and abridge the text ("M7121n") in

order to form a curriculum of “scope and sequence.”?®®

Instead, one should adhere to the general, accepted guidelines of the or-
der of study,*®® and within that framework, work to teach each subject
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using the most effective tools and techniques available. As the Rebbe
writes:

Obviously, you can learn with the students also by [means of]
writing on the board and the like, and this manner of learning
has become common in many places.?®’

*

A parallel idea is expressed by the practice of teaching the words, 771n”
"apyr NYAp AW Twn MY MY to a young child as his first introduction to
Torah study. Although these words contain abstract concepts that the
child cannot grasp at the tender age of two or three when he begins to
speak, nonetheless, the sanctity, holiness, and essence of the Torah
need not—and cannot—be conveyed by means of the intellect; instead it
is absorbed by the w1 and is accessible to all, even a young child.?®®

WHEN TO SUSPEND
FORMAL TALMUD

INSTRUCTION

84

At what point should a determination be made about whether a student
of Talmud should continue pursuing Torah study or perhaps it is prefer-
able that he seek out an appropriate vocation?

The Talmud relates that Rav said to his son, Aivu: “I toiled to teach To-

rah to you—1I did not succeed; now I will teach you worldly matters.”*%?
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According to some, this process extended for five years.?®°

Rabbi Yehudah HaChasid (1150-1217), in his Sefer Chasidim, rules that
if one has taught his child Talmud between the ages of ten and fifteen
and it becomes apparent that the child is not capable of mastering the
Talmud, he should instead be taught halachah, Midrash, etc.*®’

In his view, the ruling of the Mishnah "Tn%n% MWy wnr 12” means that
after five years of study (from age ten), the study of Talmud can be sus-
pended if it becomes evident that the student will not succeed.

292

In the case of Aivu, had he fully evinced his potential in his studies, his
erudition would have itself qualified as a vocation and Rav would not
have trained him with any other formal skills. Although no ignoramus,
Aivu was not going to be a towering scholar such that 1mmMIX 17N (the
Torah would be his vocation), and having invested great effort in his
studies®® until the age of fifteen, his father came to the realization that
he would not qualify for this designation. Considering that he would
soon need to provide a livelihood for himself, Rav advised Aivu to move
onto learning a vocation.?®*

Please note: The guidance of a competent Moreh Hora’ah must always
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be sought out in determining the appropriate course of action, espe-
cially regarding critical issues such as the question discussed here.

86
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Regarding the machlokes between Rava and Rav Dimi,'®® the Rishonim
are divided as far as whom the halachah follows. The Rosh rules like
Rav Dimi.*®*® However, Rambam’s view is not clear.

He writes:

A child may be transferred from one teacher to another teacher,
who is capable of teaching him at a faster pace, whether with re-
gard to the Written Law itself or grammar.?°®

Some are of the view that Rambam does not believe that the halachah
follows either view conclusively. Rather, he leaves it to the discretion
of the father to determine whom to bring him to.*®” Others posit that
Rambam, too, rules like Rav Dimi.?9®

Still others understand Rambam to mean that when two teachers are
equally competent with respect to checking for understanding, but one
excels (above ordinary expectations) in covering more ground, the child
should be brought to him. And the same in the reverse: if the teachers
are equally competent in terms of the pace but one excels (above ordi-
nary expectations) at checking for understanding, he should be the
teacher of choice.

However, if the teachers each have an advantage over the other, but one
is better at checking for understanding and the other can impart more
information than his colleague, the father has the latitude to determine
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which teacher to go with.?%°

Machon Shmuel is grateful to the Ushpal Family Archive for sharing
these documents with us for the benefit of the public.

This collection includes:

1. The original syllabus of the sessions presented by Dr. William
Brickman, based on Laws of Learning (by Professor Edward L.
Thorndike) at the Lubavitcher Yeshivah;

2. The diploma awarded to those students who successfully con-
cluded the course, to be signed by Dr. Brickman and Rabbi Ushpal,;

3. Letter by Rabbi Shmaryahu Gurary announcing the intention of the
Yeshivah to hold the training courses during the summer of 5710
[1950]; and the

4. Letter by Rabbi Yitzchak Dovber Ushpal reporting on the success
of the courses and his intention to share the core elements of the
training sessions with the recipients of the letter.
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PRINCIPLES CF EDﬁCATIONAL-PSYCHOLOGY
( the learning process )

Summer Course for Teachers
United Lubavitcher Yeshivoth
William W, Brickmen,Ph. D,,
Lecturer,

I, PSYCHOLOGY OF THE INDIVIDUAL

Ae Heredity and environment
Bs Growth and maturation

ls Physical ( childhood to adolescence )

2e Mental ( IQ; its measurerent and constancy )

3. Emotional ( sources of disturbance )

4, Personality ( interests, atbitudes, character formetion )
Ce The atypical child

IT. PSYCHOLOGY OF THE GROUP

A, Individual differcnces
l. Age
24 Sex
3. Home environment
Bes Classroom and out-of-class relationships
14 Group consciousness
2e Group interaction
3e Group conflict
4, The role of tho teacher is to create desire for student
to accept cducation,

III. TYPES OF IEARNING

A. Conditioncd rcsponsc, habit formation in the scnse of
automatization of behavior.,
B. Trial and crror.
Ce Organismic ( Gestalt) whercver the whole is an organizecd
purposive unif, tho"wholo method" of lecarning proves to
be superior to the "part mothod"

IVe FACTORS INVOLVED IN THE LEARNING PROCESS

A+ Physical

le Roon conditions

2e Length of class session

3. Othcrs

Be Physiological
Ce Mcntal ability ' ‘

l. Concentration, generalization, rcasoning, usc of language.
There is 1little loarning without mental activity on the
part of thec lcarner.

Special aptitude

Enotional state ‘

lotivation, necessary to rcalize importance of subject

Extrinsic and intrinsic N
Success and failurc \5;
2ds o study ks
o “‘rt-wholc e
‘and crarmii : \
fation i

i
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PRINGIPLES OF EDUCNTIONAL PSYCHOLOGY

e -~
4] —

Ve wd

VO, LAWS OF IEARNING ( Prof. Edward L. Thorndike )

Vi. TRANSFER OF LEARWING ( teacher :.us:

Le Use and disuse
2. Readiness
Ce Bifect

De Receney

t sive »Hroer understonding
of »ules so student can a»ply it in daily life. )

2y Conditions favoring btransler

De W&t is transferved

C¢. Litount of learnin ' transfercble ( Jdenents on subject )

VII. THE PROCESS OF RETENTION

VIIZ.

A, The lezrning curve ( Hcsec on scientific exerience by
fifferant psycholosists )
1. Platesu
2+ Rote of forgetiting
Z. Learning; fatigue "
D, Recall by associcbion { teach throuzh senses,il.e,,deiionst-
blessing over &o:le by heving child eatw eunle, )
Cs Rewnetition
1. sweced intervals
2. consecuvtively H 2lverin; icea
» Overlearning
He Memorization
l. Mechenical
2« Mnemonic devices
Se Logiccal
7. Tronsfer

VALUE B BDUCATIONAL PSY.CHOLOGY FOR THE TEACHER
L. Direct relation to iethwdls which should be adopted and
altered a8 confibtions verye
De Incressed elfficiency
1., Beconomy of effort cnd tine, :ost taujht in elloted tiie.
Ce Better undercstandin. ol pupils



CLASSR00L: “ROCEDURES AND PROBLE:S

4  Swmer Course for Teachers

f United Lubavitcher Yeshivoth
Willian ¥, Briclman, Ph, D.,
Lecturer,

I. Classroom ~outine and Aduiinistration

- A, llovement of Pupils

1. Entrance-in orderly fashion; discourage shouting.
2. Seating - irmediately after entrance,
3. Leaving seats durin; cless - try to have then leave before
classwork begins; one Pupil at a tine,
4, Exit « orderly fashion; instruct children to walk properly,
5. Pire Drill :
B. The Position of the Teacher
1. At desk - stand or move around roor,
2+ At blackboard = at an angle,
S. If teacher has to leave roon, he should motivate puplls
to do some exercise or study.,.
Ce Physical Conditiona of Room
1, Lighting -~ depends on weether conditions.
2. Heating ( 68 degrees )
Humidity ( 25%-60% )
Ventilation =~ properly open. -
Cleanliness - train Punils not to throw naper on floor
and to piclt up any naver,
Attractiveness- posters, maps, etc,
cosition and condition of blaclkboard-wash once a week,
Condition of desk end seets~ report broken furniture,
Arrangement of class library- keep books neatly shelved,
lieps and other visurl aids~ keen in closet.
11, Clothing and Supply closets~ train students to keep neat,
D, The Seating Arrangement
l. Pernianent seating »mlan.
2. Placement of short Punils~ in front row,
3, Placement of Pupils with visual and auditory defects - in
front or front sides. :
E. Supnlies and Equipment
e Distribution-designate Pupils by rows to distribute paper,
2. Collection - Same mlenner as distribution.
S Accounting - keen trac!

-
SQOO®Im O ih Y
¢ a2 " e e

»

< of material used,
4. Storage - keen materisl not used in special location,
F'. Recoerds and Reports
l. Attendance - accurate and up-to-date; a legal record,
2. Grades - be faip end conscientious,
5. Renort cards - At proner intervals, Parents should sign then
4. Other clerical duties,
G. Observation of children's health,
l. Should be checked deily by teacher.
2. Watch for signs of s»ecial or sudden illness,
3. Revort illness to princinal and %o parent,

II. The Lesson

L. The First Cless Meeting
1. Mutual sizing up
2« Learning pPupilts names
S. Other information about pupils - home, friends, etec,
4, Establishment of routine.

N
\

oy




CLASSROOI] PROCEDURES AND PROBILEIIS

Page '~ 2 .
-

IT. 4, { Continueq )

S Selection of pupil assistants,
64 Review or brevious terptg work,

B. The Question :
1. Should be properly phrased,
2 Speci’ic, brief, direct,
Se Thought-arousing.
. 4. Avoidance of repition,
C. Thovassignment
1., Home - brier, meaningful ~serves &8s reminder of classworlk,
2. Class - explain what is reguired,
3. Check each assignuent,
4, Grading,

IIT. 2. Types or problems

l. Attendance

8. Lateness
Unexcused absence

Ce Truancy

2 Inattention” in clags
a, WhiSpering
b. Note-passing
Ce Undercover reading

Sy Disresnect and disobedience
&+ profanity ang Vulgarity
b, CGum-chewing ( bubble gum )
Ce Defiance
e Throwing of objects
€. Physical violencs
. Property damage
8« Pranks

4, Cheating
&« Unnlanned
bs Planneqd

B. Causes of 2roblems

1. Physical and phyiologieal |
8s Health orf pupil i
be Health orf teacher
Cs Roon conditions

e Individual and Social
8¢ Selfishness
b. Immaturity
Ce Mental retardation
2 9 Imitation
®. Exhibitionigm f
£ Resentment ot control ,

Se Pedagogical !
2+ Lack of interest in work o
b. Lack of Something to do o
Ce Ineffective g g dull lessons J
+ Difficulty of scholastie work

C. Prevention of Disciplinary Problems

1, Understanding and Cooperation between teacher ang pupil
8« Iutual trust \, '
be Sharing of reshonsibility ( class Self-governi:




CLASSRO0.I PROCEDURES AND: PROBLEINS
Page ~ &

14

ITI., C.1( Continued )

Ce Teacher-selr~con?rol ( when to overlook )
de Impaptial treatment of all pupils
€e Laigsex-faire vs. blind obedience
f« Pressure or control by roup
2+ Motivation '
8. llaking lessons interesting
b. Chenge of nace and riethod 4in teaching
cs Adanting instruction to level of pupils
d« Reasonable assignment
S+ Rewards
2« Intrinsie
b, Extrinsic -~ exhibition of work, prizes, grades, etc,
C. Proper use of comiendation
4, Teacher alertness
2. Presence in class before lesson
b. Prompt beginning end conclusion of lesson
Ce Keep 'em busyt
de Keep tem learning t
©« Elimination of undesirable conditions
f+ Sublimation of pupils! excessive energies
8o Use of threat
D, Correction of Disciplinary Problems
l, Attitude of teacher
8. Objective and impersonal
be Explain reason for punishment
¢/ Administer fair and just punishment
de Penalty for individuval, not group
€ Avold scolding and nagging
f4 Avoid embarrassing the punil
2. Forms of correction for minor offenses
&+ The sincere apology
bes Conference after cless or after school
Ce Seat changes
ds Deduction of grades
€+ Demerits
f. Reasonable deprivation ef privileges
&e Detention
h., Homework as punishment
3« Forms of corection for major offenses
8. Dismissal from room = sending pupil to principal
b, Calling of parents to school ‘
¢c. Treatment of cheating - evidence, e tc,
d. Corporal punishuent.

IV, The Teacher in the Classroan
A+ Personal appearance
L. Conservative, but attractive attire
2+ General neatness and grooming
S+ Comforteble and dignified posture
Be Voice
l. Quality 24 Clarity 5. Forcefulness 4, Langusage usage
Cs Personality
le Friendliness 2, Enthusiasm 3, Sense of humor
4, Self~confidence

De. Knowledge
1. Scholership 2« "Be Prepared i "



HETIOPS 6F TEAGHING

Summer Course Lfor Teachiers
United Lubavitcher Teshivoth
Willia:a W, Brickmen, Zh, D.,
Lecturer .

T. FACTORS I 41D CHOICE GF METHOP

Le The tyde of curriculw:
3. he nobture of the subjeect matter ( always orzenize subject
zabber.Teac er should review lesson leorned befere.)
C. The ability of the student ( consider individuel differences)
D. The !mowledge, ability, ond personality of the teacher
HB. Physical factors
l. Size of clzass
2., Length of class period
Se Availebility of materials

TT., PLANNING THE LESSON

L, Purnose and velue of plonning
2. Orgenizeation of uvnits ol Work
1. Term or yeor unit
2, Daily and ieelrly units (review lesson of
entering closs

day before

C. Bleuents of a lesson »len
1. Ains end objectives(to teach in child's unerstanding)
2+ .lotivetion ‘
e. Pupilts intercsbts, abilities, exeriences.

e iiain »noints of subject matter :

4, Enriehin; exneriences ( twips, emderients, Hrojects )

5. Immortant cuestions ( nlan guestions that require s»neciel
B. Visual aids ( »iciures, nottos, iops,ebc.) sttention)
7. Dools and other »ssources needed

8. Swmaries ( should be siven afbter every lesson )

o, Anvroxinete allocation of tine ( for long sessions 2llow

flexihilitr at s»naced intervels )

10, Assignaent

TIT. TYPES OF METHODS

A, Thae lecture
1, Advantages
2+ Econonical in tie and cost
D. Presentation of ineccesible neterial
c. Introduction, swrery, and review
2. Disadvantages
2 Fossivity of »Hupil
0. Uniue emnhirsis on centert
Ce Little onnortunity for »unil thinlting
ds Difficulty of evolustion
Be The topical recitetion
1, Besed on textbool: essignment
§. "uestion end enswer technigue
e Colunteory contributions by nunils
4, Questions by punils
5, Swmary of tonic
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Muited Lubavitcher Yeshivoth

BEDFORD AVENUE Cor. DEAN STREET

BROOKLYN, N. Y.
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Biploma - YN
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This is to certify that ...,
has regularly attended the Summer Courses of the Lubavitcher
Educational Institute and has actively participated in the seminars on

eduycational psychology, methods of teaching, classroom administra-

tion, Hebrew language, and Jewish history.

We hereby certify that he has successfully completed the above
mentioned courses and has received our permission to teach and
conduct classes in Hebrew schools.

Respective Signature

WILLIAM W. BRICKMAN, Ph. D. RABBI I. B. USHPOL

Director of Curriculum Director
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